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This document includes the knowledge. experience and energy of people
across Nebraska: classroom teachers from large and small schools, citizens
from urban and rural areas. professional and amateur artists, early
childhood teachers. college professors and school administrators.

These people hdve joined forces to plan a future where the arts are an
essential part of all Nebraska schools and where all Nebraska students will
have an opportunity to enjoy dance, theatre, music and the visual arts as
part of their education.

Reading, refl~ction, discussion, writing, evaluation and rewriting have
resulted in the Frameworks document. We invite you to read it carefully,
evaluate it honestly, and let us know what you think. We want you to join
our efforts to provide the best possible arts education, not only for our
children, but for our children's children.

"I shall be telling this with a sigh

Somewhere ages and ages hence:
Two Roads diverged in a wood, and I -

I took the one less traveled by,

And that has made all the difference."

from Robert Frost's

"The Road Not Taken"
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.Telephone. 402-471-2295 (Voice/roD) .Fax 402-471-0117

Dear Colleagues:

The Nebraska Department of Education is committed to the principle of providing quality
education for all students. Our commitment is expressed in the High Performance Learning
Model, a model that offers guidance to local school districts as they plan and implement
school improvement activities including the redesign of their curriculum. The High
Performance Learning Model iden(ifies essential areas that school districts may consider in
school improvement plans.

High Performance Learning requires quality cuaiculum, effective instructional programs and
implementation of best practice. Curriculum frameworks provide ways to develop quality in
High Performance Learning.

The Depaliment of Education suggests that local schools use curriculum frameworks to
examine current curriculum, to determine important revisions and to consider the
implementation of national standards, such as those of the Consortium of National Arts
Education Associations. The Nebraska K-12 Visual and Performing Arts Curriculum
Framework identifies essential content knowledge and skills in dance, music, theatre and the
visual arts. It does so in a manner that provides direction without being prescriptive. This
framework is not a cuniculum; it is a guide for local decision-making.

This framework provides for vertical and horizontal coordination of dance, music, theatre and
the visual al1s; encourages connections among the arts and other subject areas; and advocates
active student pal1icipation by encouraging inquiry and the use of active, creative learning
expeliences. The Visual and Pelforming Arts Framework is not mandated and is deliberately
flexible to accommodate the needs and resources of individual school districts.

It is our hope that this K-12 Visual and Performing Arts Cuniculum Framework provides
guidance and suppol1 to enhance learning for all students in the State of Nebraska and that it
will be used as a resource for local cuniculum planning.

Sinc~rely '/' ..
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DOUGLAS Do CHRISTENSEN, Ph.Do

Commissioner of Education

State Board of Education
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The Nebraska K- 12 Visual and Performing Arts Frameworks is designed to provide
direction, focus and coordination on best practices in arts education. Frameworks is
a resource for educators to improve the quality of instruction and education for all
learners through the systemic change process. Frameworks is not a mandate; rather ,
local districts may use the frameworks to determine and implement the concepts,
ideas and practices offered here. You. the reader, are being asked to think about
reforming arts education, using Frameworks as a tool in this process.

Frameworks is a three-year, multifaceted project. This publication represents the
first year's efforts and provides guidelines for the development of models and
performance assessments that will be designed during the second and third years of
the project. In addition, Frameworks can provide the focus for pre-service teacher
education programs.

A diverse group of professional and educational leaders from the fields of dance ,
music, theatre and the visual arts created the K-12 Visual and Performing Arts
Curriculum Frameworks. They recognized the importance of each art discipline as
central to the education of our students and to the important role of arts specialists.
At the same time, they recognize.d that it is important for the elementary classroom
teacher to develop greater skills in crafting lessons in the arts, in relating the arts to the
ongoing curriculum content and in learning improved instructional methods in the arts.

Therefore, a portion of Frameworks concerns integrated curriculum and a focus
on the important skills of inquiry in the arts. The writers intend that specialists and
crassroom teachers examine the high performance learning that can occur ,
especially when inquiry guides instruction and when connections are made to diverse
content and to students' lives.

Arts education in Nebraska will not be reformed by this project alone: nor will
Frameworks automatically extend the amount and kind of opportunities available to
our young people in dance. music. theatre and the visual arts. It is teachers working
with teams of education and community leaders who will set the scene for reform
and change in arts education. Our collective goal is increased opportunity for all
students to learn in and through the arts.

;;;J.A. ,.-c--~1 ~
~Y...'t-.j.\~n..

Sheila Brown
Project Director

Jean Det1efsen
Project Coordinator

Ann Masters
Curriculum and
Instruction Administrator
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SETTING THE STAGE

Our Purpose

The purpose of the K-l2 Visual and Performing Arts Frameworks is
to provide a context in which teachers may examine their
teaching practices and curriculum in arts education. Frameworks
offers models of dance. music. theatre and visual arts education
to prepare learners to meet the challenge of the 2' st century .

Curriculum frameworks defines. supports and sets parameters for
the key ideas, concepts. and practices of curriculum and
instructional design, development and implementation. The
Visual and Performing Arts Curriculum Frameworks provides
direction, focus, coordination. and guidance for public and
private schools in the areas of dance. theatre. music and visual
arts to meet the challenges of Goals 2000, the Federal education
reform initiative supported by the State of Nebraska.

1



SEnlNG THE ST AGE

Teachers and schoor districts can use the Curriculum Frameworks to translate
the Nationo, Standards in Visual and Performing Arts Education into practicar;
usefurcurriculum that meets their needs.

Frameworks provides guidance anp coord1nation for Nebraska teachers. Ihe
State of Nebraska prescribes no stCJhdard curricu\um; thus. Frameworks brings
together in one document the best educat1onarpractlces of some of the most
stimulating and exciting arts educators in the state.

Appropriate to both rural and urban areas, Frameworks can help arts
educatorsufilize the communitY and regional arts organizations and jnstitutions.

Educators will select Frameworks materia! that is most appropriate for their
students and community .They can adopt Frameworks materials for their
existing curriculum. Multidisciplinary by design. Frameworks suggests many
ways of incorporating the other arts. Teachers ore encouraged to work
together to see that these ideas become reality.

Through Frameworks. learners will benefit from an arts curriculum which
empowers and enriches their lives. They will be encouraged to explore their
creativity in music, dance, theatre and the visual arts. Through Frameworks
and the expertise and creativity of Nebraska's teachers, arts edUcation in the
state is poised to make a difference in the lives Of students.



SEnlNG THE STAGE

The mission pfarts education in Nebraska
.
IS

to provide comprehensive arts experiences

to empower all students

to enrich their understanding of themselves

and the world,

and

to embrace the e.xtraordinary potential

:qf the arts for

communication, celebration and creativity.

The statement above was developed in joint strategic planning sessions. Change and
school improvement must be guided by strateglc planning which lncludes'planning
for visual- and performing arts education. Representative groups of interdisciplinary
teams of teachers. administrators. parents and members of the community need to
become part of the process of change in the educotional program-change that will
make a difference in the opportunJties.content and de11very ofquality arts education
for all Jearners.

3



SETTING THE STAGE

We believe.

~ The arts promote greater understanding of the human experience

.Arts education integrates and expands 1earningdcross areas of study

.AquolitV visual and performing arts curriculum is on essenti01 port Of

the core educdtionot prqgromfor 011 students;

.The arts taster creative and critLcal thinking, selt-disciplineandlifelang

feqrning.

.Through the arts. p~ople celebrate and undetstond themselves. others
and the world in which they live.

The arts are a powerfulmeons Of communication among individuals
generations and cuJtures.

.A qudlity Visual and performtng arts curriculum includes theatre
music, dance and visuat arfs.

8: A quality visual and performing arts curriculum encompasses process,

peifbrmance and production, criticlsm,a$sthetics and historical and-

culturally diverse perspectives.

4



SETTING THE STAGE

Learners will;

.Recognize and value the connection between the arts and their
own lives and environments.

.Recognize the intrinsic and aesthetic value of the arts in their own

learning and creative processes,

.~ecognize and investigate the many roles of arts and artists in the
past, present and future.

.Exhibitvisuah kinesthetic. aud!tory. oral and written communication
skills in responding to their own artistic expression and that of others

.Be able to develop criteria based on knowledge and experience in
evaluating their own and others' creative expressions or work.

.Understand connecttons between the arts and other ftelds of study

.Recognize the importance of diversity and equjty in the creation
performanc~ ' ihterpretation dhd evaluation of the arts.

.Solve problems through the visua! and performing arts

5



USING FRAMEWORKS

The foltowingpages will explatn how the K- 12 Visua! and Performing Arts Curriculum
Frameworks can be used. "

You will find the Arts Djsclplines organized into five sections

1.

2.

3.

4.

5.

Dance

Theatre

Music

Visual Arts

The Arts: An In-depth View

Each of the first four sections includes'

.an Introduction that explains the history of the art form and its roJe
in education today,

.definitions of opproachesto the arts and processes of learrung

.a Concept Chart that suggests how questions can begin discussions,

about content in the arts and

a One-Page Explanation of Each Content Cell from the,chart

The fifth sec,tion, "The Arts: An In-depth View," is devoted to elaboration and

examples of selected content celjsfrom the sections on dance, theatre,
,
music and visual arts. Possible applications for performance objectives
are suggested and sample activitiesoraidentifred. Narratives provide
addltionaf information about content.

6



USING FRAMEWORKS

and OvervieuJ

Frameworks isdeslgredtodescribeth,ec of d~ce, theatre. music and visual

arts through approaches andprocessf!?s.}heapprQachesdescrIbe to Jea(hers the roje of
the art!st .historjan. cr)trc d,ndforphifosoPher7 The:processes reveal how learhers perceive ., .
interP:et. evaJuateandcbnnecttbrough the arts.

Approaches Processes

Perceiving, interpreting, evaluating and

connectjng.
The arts builds skills necessary to c

,
understand the processes used by artists.
hlstq(iahs. critics and phJlosophers,
Teachers can use these same processes
to faGHitate learning, motivate students
and build an understanoing o(each arts
discJpjine. Active jearning encourages
stUdehtsto participOfe in discussion and
take!espdnslbility for their own learntn~.
Multipje ways to mak~ ort and fo perlorm
can be used .

Technical, creative, cultural/historical.
critical and aesthetic.

These approaches can be seen as
over)appinglenses. FO(exa:mp~e. artists.
historians. critics and philoSOPhers aU hqve
their unique perspectives. They also ask,
many of the same questions, Each of theseapproaches representsQ redl-world ,

discipline thatcacn help1nvo1ve stud~nts
with the qrts, teach c{iticaJthmking. and
offe( students opportunities to see
conn~ct!ons among the arts and the world
arOund them ,



USING FRAMEWORKS

Frameworks Processes

Charts
INTERPRETING EVALUATIN( CONNECTINGMUSIC PERCEIVING

What degree of
proficiency was
acnleved"

HoW do

advancing
musical skill,

encourage
Ilt"long
ieormng?

TECHNICAL
APPROACH

What Skllls!
language are
needed to
participate ir.
pel1orm",9 and
ii$tenlng to
muslc?

How do the skills and
language ot music
communicate"Here is an example of a

music discipline chart
from the Frameworks
(refer to page C3 ). *

CREATIVE
APPROACH

How are the
basic element;
of mw;ic used

creat,ve~?

What is this music

communicating?

Is a musical

message

conveyed

effectively?

What does this

message
communicate
to the
ind"'idual?

U)
0>
..c
O
0
O

5.

fJ:

Does the music
have significance

foday .yesterday
and/or for fhe
future? Why?

What
connect"='ns
can be made
to other times,
places and
cultures?

CULTURAL/

HISTORICAL

APPROACH

From what
pe~pectiVe is

style expressed'

What does the music

mean in the cont~xt

of its time and

place?

.Each chart has been
organized with
approaches down the
side and processes
across the top.

CRrIICAL

APPROACH

Are the basic
elements of
music used

effectively?

How well does this
music evoke a

response?

What is the value

of this music?

A!e meaningful
connections
made to

personal
experience?

.Questions illustrate the

content of these

inte(sectlons.
AtSTHETlC

APPROACH
Why does this music
evoke a reaction/

response?

How does music
relate to the
individual?

How does music
relate to life?

How are the
senses invo"ed
in responding to
music?

.The selections that the
teacher makes will
determine the focus of
any given unit or fesson,

Substantive questions about the arts can be addressed by.
children at d It ages. Cjassroom teachers are best able to interpret
the questions at the appropriate revel while maintaining the
integrity of the questions. Thus, s~parate questions for each levet
have not been written; rather, broad and signif,cont questions
that might be addressed at 011 levels have been suggested.

For example; in the Critical
Approach to Connecting,
the question is" Are
meaningful connections
made to personal

experience? "Although
these questions are
arranged in separate ceJls,

the approaches overlap
and a number of these
questions mIght be used in
the same 1esson}

Performance objectives and sample activities are also broad in
scope and could be modified for a variety of levels. In sectlon
five examples are given of performance objectives which are
divided Into three levels: Prjmary, Upper Elementary /Middle and
High School.

, The)~ustrations on thjsand the following pages are representative examples from the Fr~meworks document l:Jse them as

Jguide or sample Refer to the pages mentioned here in the body of the text.

R



USING FRAMEWORKS

Approaches/Processes

A Content Celt

Here is an example ofa C9ntent
Cell. (See Page B 19)THEATRE

Critical Approach

", Connecting .Title: The title at the top of the

page identifies the discjpline.
How do my criteria compare to those of others?

Quel'tions .Cell Name: The cell name

identifies the approach and

process labels from the

discipline chart

H"w d" "a"dards learn"d in !h.arr" r"lal" t"}h"s"J"arn"d

In lit" ,"w"",ns"
Whal "ullur.1 standard' .r" us..-d r" "valuat" a th".tri"al

"x""rl"n"".' ~
H"w "" mvstal1(btr(ls ""mpar" I" standards "r rh" p"St "r
Ih" 1.""'J11

Performance Objectives

.Questions: The italicized
c,

question is the key question
; ..J

from fhe dlscIpHne chart, The
other questions SeNe to support
and extend the thinking and
provide opportLJnities for
creative problem solving,
critical thinking and active
inquiry through the arts,

Learners will

.lcI"n'il'ys"lncl..rcl5inth"..tr"fh..rT"I..",t"rh"5"in,,lhcl
fi"ld, "f ,!ud}

.lcI,,"fil'y h"w"hcir L'fil"ri.. in.,...",..tinl' ~ rh"..ITi"..1
"xp"f"'n"" ;\f" clr..wn fr",'1 "fh", kind" "f ""i"'ri"I""'5 in
'hcir liv"". "I'. t"l"visi()IL 5por15

.Al1i"ul..f" h,)w fheir "riferi.. ..r" drnwn fmin tl)" p..st

Sample Activities

Improvise a sceJJe about a situatioJJ !I,e ~roup has seen or expeti"nced in your school

Disc"", how rhis ,ituation is viewed by "ilch particiP!lnt.

Analyze how on,,'s ""periencesiJJflu"JJc"d h5/ber reaction to a ..'Urr"nt popular tJ1{)vie

ChOl)S" a pJ;\y Di5cuss th" th"mes If this w"", tu~d il1Il) a v5ual artwork, a daQce or

a piec" l)f )nu,,;c, what crit"ria w()uld you us" to jud~e the latter? Ar" th"criteria the satne

iIS for jud~in~ a play?

.Performance Objectives:
Performance objectives define
what a student should know
and be able to do.

K""Pajournal 0/1 actors you hav" s""n in plays t"levision and movi"sHoweffective

"""e the actors in creating ""Ii"vah!" people? What crit",ia were used to tnak" th" evaluation!

.Sample Activities: Sample activities are
written as examples of hOw various
aspects of the key questions might
translate into a learning activity, They are
not intended to be full lesson plans,
merely samples for you to expand to fit

your curriGulum. They provjde a
springboard for you to define your own
classrOom activities and to adapt them to

fit a learner:s special n~eds.

9



USING FRAMEWORKS

An example from Section 5. "The Arts:

An In-depth View" (See Pages E34-E35)

.In Section 5 you will find 20 In-depth
content cells selected from Dance,
Theatre, Music and the Visual Arts
sections.

These activities focus on a content cell but
are extended by the addition of questions
from related cells from the discipline chart. it
is important to remember that the
approaches and processes are seldom found
in isolation but often overlap in objectives
and activities. The sample activities are not
prescriptive to curriculum but a starting place
for teachers. In fact. it is hoped that the
"work in progress" nature of this publication
will serve to show a commitment to the idea
of Frameworks as suggestions. gestures. or
road signs that announce. .."Look! That is a
good question I Here is-an important idea
that needs to be examined and 'mined. ."

.This more in:.depth development of a
cell adds descriptive narratives of the
content, suggests leve's for
performance objectives and sample

activities.

VISUAL ARTS

Sample Activities

Primary level
Critical Approach

to Connecting

What connections can I make to my own experience?

Choose. work of .11 that the le-arners c.n rel.te to strongly

H.ve them write or tell .srot)' or a I")em that relates the

work to some experience in their own iivesMake .work c

art .boul their experience,

RE!.ArE/) Q!:ESTIONS

How is each learner reacting ,,) this and why?

What are the ways one can approach afT'!

Isthisjtood?
How d.)"""Trelate t" life?

Quffition5 .Whal ",""'~ d" 111"' 1" evalua1e w"tl.s "r art1

.H,-w bave exrorien"es thaI I have bad 1",lrod me ," fi,rnlUlale

"ntena t,'r evalujtlflJ! a,,;
.H,-w d" my evjluative "ritena differ Irom Ib"", "r ,.be~'

.H"w d" 1 a""lymy evjltljtive "rileria "' my owu w"rk?

Rpsp"nsp. {" "r"vOft vmv "ccOfrlinl/ {" thp c"""ec{;"n, {h,,{ c"nh.. drmv" hp"veen

Ihp w",* "nd Ihp ""p"riencp, "({h,, vi""',,r In de"crihinl/ "r,"',,1i-, v;""',,r, "r" "';,,n

,ell;nl/ Ihpir mvn .",r;es, i'L" "' th" "rtc,t c".nt;nl/ Ih" wm* ha, ,~ld "n ;nd;vid"al

Sl"ry As p""plp d,nw c"nnec';"n, he,"'p"n {h, w",* nnd Ihe;r w,n1d {h,,;r crilic,,1

""'P""'P i. I;'rrn"d The val"p vi",v"", pl"cp "p"n " w",* W{/l he d"iel"';n"d hv Ihe

,,"'enl ", whichc",m,cl;"n, con h" m"de

Upper ElemerItary IMlddle Level

H.v" I",\rn"" pick thr"" work, tiom Ih"ir I")rtfoljo" and

d"v"k)p" lisr oi crileria Ih.I ""ch would u"" to "v"lua'"

th""" work. 'olrtpar" "II crit"f1. d"""lo""dhv Ih" "I"s.

RFlAT,[) Q!'FSTIO"S:

\\'hv i" rhi. wor" im",)I1"nI'!

Wh.I ar" the wav' on" can approai:h"I1'!

I, rru5 g,..,r!

How (\0"" ,., ",!"t" r" lit"!

Perlormance Objectives,
High School Level

learners will

High School levelPrimary Level Upper Elementaryl
Middle Level

.IdentIfy the qualities ,'f
w",ks of art that ,onn""t to

their ,w;n life ""l"'rien,es.

.Conlpare and ,ontrJst the

life ""l"'rien,es that appear
in inla~s with their own life

""perien,es

.ADc.IYlo bow thcir own

exporion,.. intlnon,o Ihcir
,riti,"1 jndgnl'nts a!..'m

thcir works and tho works of

others

.DeO"'DS""'e .wareo.'.. of

tbearts'"oDJ1""tiODS1c'

elenleots of tbeirbves

Find tJuee "r four w"rks "f .11 that de.f w;th a sKl1iJar theme

"r subject buc dl., c"me fnjm diffeJent time,; al1d pfaces

Have eacb learner pick dle w"r" dl.t he/she identities with

dle tllijSt .nd explain why H.ve each le-d mer write a lener t"

dle al1ist ,,-,king quesli"11S ab"ut his "r her w"rk Research

dle al1ist and the tilne p':fi"d and have ie.mers .nswer their

y"ur own leners f!om t!,e artist's viewp"!nt. Make their "wn

w"rks "f art "n ..ilni!ar t"pic but fr"t!1 individu.1 P"""S "f

view

RELATED QUESTIONS:

How are the learners re-dcting t" this and why?

Wh.t d"es it mean in its tilDe and culrure?

What c"nnecti"ns c.n be n'.deJ" "therJilnes, places .nd

culrures?

What c"!1!1e1.'1i"ns can be made 1" my .11 and why?
A Closer Look:

T" bdr I..MD"" h,rm ttl.,jr ,riti,al '.'.r"...'s t" artw"rks, w" DIUSt ask !IboDI t" d" tb. saDI"

tiliDg. k' .."k ,mt "'DI"tbiog iD tlI..;r ""r.";"""' tlIat b"lps tlIeol t" ""rlain Ib" artist .s 'b"I'..

It Dlay b" tlIat tlI..;r r..r"Dse k' a w"rk is ba..d ur"" tn. bt",al ,"ut"DI oftb" work, "r tlI"

st"ry tlIat tlI" inlag" r"PreseDts. "r it ulay~ tlttt !Ibo ",I"" l'r t""tures or otll"r "1,,nl"Dts "f

tb" w"rk .."k"..Dsati"ns tbat II" k' tlI"ir liv.. 0"," a vi~"r 'aD Dlak" a "'DD~tiOD. tb"

w"rk tak... ,," p""',"al worll1.
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USING FRAMEWORKS

A

There are many ways to approach the

development of curriculum in the -arts:
Educators consider learners' needs,'

developmentar characteristics and

School guideline:S. Then inspiration to write
curriculum may begin with the work of

arfor performbnc@ , thematic or topical
units, production or performan~e
activities. or questions for students to

consIder

This model shows one way that
eduCQtors may use to select a place to

begin cu~rjCulum wrlting.

THE WORK OF ART
PERFORMANCE

Educators are aware of these choicesJ
and select a \(ariety of curricull;Jm
models. units dfstudyor tndividua!
lessons: they also consider how choices
build on the existingcurrlcu)um,reflect
equtty and diversity and assure flexibility
to meet future schooling needs.

.~ .
Setectron of whatlstavght should ajways

c

refl~ct sjgniffcant)ssu~s and works of art
that help students gain Insights into their
own ideas and jives,

,,\11/,c -/

-1-::;"

THEME I TOPIC

Once a starting point has been selected
the educators will address all these

areas,



USING FRAMEWORKS

Educators often make interdisciplinary connections: they are especially concerned with

connections among the arts.

Here is an example using the topic of "social commentary" to show how you might enter
the curriculum-writing process and connect your curriculum to other disciplines.

THE WORK OF ART

PERFORMANCE

QUESTIONS

?
.

,,\III/
~ --

-:;:. ::::

// "

THEME I TOPIC



USING FRAMEWORKS

Teachers use themes to organize curriculum. Themes help to connect learning to
students' lives and allow them to examine how they make connections to their

world.

Ideas and meaning found in an ar1work or performance can often be the
inspiration for excellent themes. Teachers working together to build thematic units
can make learning exciting and reJevant for their students,

Ideas about themes:

.A theme deals with general issues, but it also
"cuts two waysH-for example, it is possible to
tall< about the ideas underlying the theme
from positive and negative consequences.

.A theme relates to aspects of the human
condition such as life cycle, symbol, aesthetic
response, time and place, the natural world,
work, etc.

.A theme is most successful when it has a key
tdea that helps gJvea subj~ct shape and
focus, is based on a controlling idea and
generalizes information rathef than being
based on 6 fact .

.The ideas and meaning found in the center
of an artwork or a performance can often be
the inspiration for excellent themes that canco~nect the learning for students. c

Try building a theme by beginning with an artwork or performance and then find
connections to other disciplines. The examples given on the previous page grow
out of Picasso's "Guernica." Social Commentary could be considered a posstble
topic in the example. Out of that topic one of many possible themes might be ,
"Crisis, Responsibility and Comment: Deciding to Speak Out."
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Introduction to Dance 
 
 

Dance and creative movement can make a significant contribution to the school 

curriculum. Dance in all forms—ballet, modern dance, tap, jazz dance, ballroom, country 

western, ceremonial, improvisation, folk or current social dancing—has always been a part of 

society. Movement and dance are still ever-present in our life today—on the stage and television, 

on videos and magazine ads, at school and social settings. It is an important part of the education 

process for learners to experience the potential that dance holds for self-expression, creativity, 

communication and healthy social enjoyment. Dance provides learners ways to create, express, 

and connect ideas and feelings to themselves and to the world. Dance is a lifelong learning 

experience. 

Learners need opportunities to develop their potential for understanding, communicating 

and expressing themselves. Dance offers learners numerous experiences to explore and express 

their own creativity and the creativity of others. Through movement, learners can communicate 

meaning and express ideas in new and innovative ways. Additionally, dance instruction enhances 

imaginative problem-solving and advanced-thinking skills.  

The art of dance also offers learners ways to make connections to history, to other 

societies and to world cultures. The study of other cultures through dance allows learners to 

make direct connections to their own experiences. While dance is generally pursued on a 

technical level, it also offers numerous opportunities for links to other fields of study. 

Dance as a lifelong learning experience provides physical health benefits and enjoyment 

far into the future. The teaching of dance paves an avenue for the development of cooperative 

and social involvement, physical coordination and self-discipline and specific dance skills for 

future enjoyment. In addition, learners enjoy the carry-over skills of dance as they engage in 

other movement activities. 

In summary, learners need opportunities to develop their potential for understanding, 

communicating, and expressing themselves with meaning and creativity through movement and 

dance. At the same time, these opportunities should give them a better understanding of 

themselves and others. By providing these opportunities, dance contributes to the affective 

creative side of education and must be assured a significant place in the school curriculum.  
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Inquiry into Dance 
 

 
 

Dance 
 

 
PERCEIVING 

 
 

INTERPRETING 

 
 

EVALUATING 

 
 

CONNECTING 
 

TECHNICAL 
APPROACH 

 
What are the 
movement 
elements and 
skills in dance? 
 
A5 

 
How do we create 
and communicate 
through dance? 
 
 
A6 

 
What level of 
technique was 
achieved? 
 
 
A7 

 
How do dance 
and healthful 
living relate? 
 
 
A8 

 
CREATIVE 
APPROACH 

 
What are the 
principles, 
processes, and 
structures used 
in movement 
studies and 
choreography? 
 
A9 

 
What is being 
communicated? 
 
 
 
 
 
 
A10 

 
Were the goals 
achieved? 
 
 
 
 
 
 
A11 

 
What connections 
can I make to 
dance? 
 
 
 
 
 
A12 

 
CULTURAL/ 
HISTORICAL 
APPROACH 

 
How can dance 
be demonstrated 
in various 
cultures and  
time periods? 
 
A13 

 
How can dance in 
various cultures 
and time periods 
be understood? 
 
 
A14 

 
Why is this 
experience 
significant? 
 
 
 
A15 

 
What connections 
can be made to 
other times, 
places and 
cultures? 
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CRITICAL 

APPROACH 

 
How are form 
and style used in 
dance? 
 
 
 
A17 

 
How am I reacting 
to this and why? 
 
 
 
 
A18 

 
How might this 
experience be 
evaluated? 
 
 
 
A19 

 
What connections 
can be made 
between dance 
and other fields 
of study? 
 

A20 
 

AESTHETIC 
APPROACH 

 
What aesthetic 
responses are 
evoked by dance? 
 
A21 

 
How does dance 
convey meaning? 
 
 
A22 

 
What is my 
response? 
 
 
A23 

 
How does dance 
enrich my life? 
 
 
A24 
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Definitions of Learning Process from the Dance perspective 
 

Perceiving: Through perception, we examine the elements of dance; such as time, 
space, energy/dynamics and the conceptual structure used to organize the elements.  
 
Interpreting:  It is through interpreting that we ask what a work of dance expresses. 
We consider the subject matter of the dance, what the dance meant at the time it was 
conceived and choreographed, and the function of the dance in its society. Consideration 
is given to subject matter, music, costumes, set design, props, historical conditions, 
artistic background, the experiences of the viewer, and other social, political, 
philosophical, religious and cultural factors. 
 
Evaluating: Through evaluation, we reflect on the merit of our own work and the work 
of others. This is not to imply a final judgment as to whether a dance is good or bad, but 
rather to call for constant reflection on the qualities that we value in a particular dance. 
 
Connecting:  It is by connections that we consider how dance relates to life. 
Connections across cultures, time, society and human experiences can be made through 
dance. It is a non-verbal form of communication and enhances the joy of living.  
 
 

Definitions of Approaches from the Dance perspective 

 

Technical Approach:  The technical approach refers to the dancer’s concerns and 
abilities to achieve technique/skill. This is combined with the creative approach of the 
dancer. 
 
Creative Approach:  The creative approach refers to the dancer’s or choreographer’s 
concerns with the conceptual structure of the dance and the way this conveys meaning. 
When combined with the technical approach, this approach can be used to compose a 
dance. 
 
Cultural/Historical Approach:  This is the approach of the dance historian. The 
dance historian is particularly interested in how the dance, the historical setting of the 
dance, and the cultural context of the dance shape the form and meaning of the dance. 
 
Critical Approach:  The dance critic uses this method to evaluate dance. The critic 
looks at the dance, the historical setting of the dance, the cultural context, the form and 
the meaning of the dance. The critic uses the analysis of the dance and its context to 
make an evaluation of the dance. 

A3 
 



 
  

Aesthetic Approach:  Through this approach, the philosopher deals with themes that 
dance addresses. Philosophers of dance also deal with the elements of dance, but link 
these to more broadly conceived themes rooted in views of the human condition. Such 
themes include human nature, in which aesthetics often emphasize perception, emotion 
and imagination. Another theme is valuing, in which philosophers often ask what it is that 
makes dance so valuable and how aesthetic value is like or unlike other values such as 
cultural value, economic value, or moral value. 
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DANCE 
 
 

Technical Approach 
 to Perceiving 

 
What are the movement elements and skills in dance? 
 

Questions:  •  How many different ways can one move? 
   •  How is rhythm incorporated into dance? 
   •  How is technique used in performance? 

•  What dance steps can be combined to create a dance? 
Performance Objectives: 
   Learners will: 
 

•  Demonstrate basic dance fundamentals and vocabulary  
    and  identify underlying principles. 

 •  Identify and clearly demonstrate a range of dynamics    
    and movement qualities. 

  •  Demonstrate rhythmic accuracy. 
 •  Demonstrate a high level of consistency and reliability  

    in performing technical skills. 
 •  Create and perform with a high level of  

    technique/skill. 
Sample Activities: 
 
     Identify locomotor skills. Write each locomotor skill on pieces of paper. Shuffle the individual 
pieces of paper in a container. Pick one of the locomotor skills at random and demonstrate the 
skill. Demonstrate the skill in different pathways or at a specific tempo. Participants could then 
be grouped to combine selected skills into a movement pattern. As with many of the sample 
dance activities, this could be adapted for learners with special needs and early childhood 
populations; i.e., change locomotor skills to large muscle movement. These locomotor 
movements could include an enabling apparatus (e.g., wheelchair, walker, etc.) and/or help from 
another learner. 
 
     Using cooperative learning techniques, perform a spatial pattern. The participants could act 
out the motions of painting their names using their head as a paintbrush. 
 

     Follow verbal cues for ethnic dances and follow the caller’s cues while performing the dance. 
 

     Respond to music using improvisational movement. When the music stops, balance on one 
fulcrum each, with a partner. They should, using equal force, have physical contact with their 
partner. (Fulcrum—one base of support). 
 

     Have the learners create a short dance based on a short poem. Perform the dance to music. 
      
     Create a dance based on morning activities. Music could be added to communicate the mood. 
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DANCE 
 
 

Technical Approach 
to Interpreting 
 

How do we create and communicate through dance? 
 

Questions:  •  What style or dance form could be used to express a meaning? 
     •  What techniques can be used to tell a story? 

  •  What interdisciplinary techniques are used to express  
 and create a meaning (e.g., lighting, costumes, sets,  
 props and music)? 

 
Performance Objectives: 
 
     Learners will: 
 

 •  Develop a vocabulary of technical terms used to     
    describe dance. 

 •  Perform a dance using style, form, mood and intensity  
   to communicate a meaning. 

 •  Perform a dance using interdisciplinary techniques to  
    communicate a meaning. 

 •  Identify the meaning from the technique after   
    observing a choreographed work. 

 
 
Sample Activities: 
 

Discuss and demonstrate everyday gestures used to convey meaning. Pair participants and 
have them communicate ideas through gesturing. 
 

View a Hawaiian Hula dance or listen to a Hawaiian song and then discuss how hand 
movements tell a story. Select music and use or develop movements to interpret the meaning. 
 

View a classical piece of work (e.g., “Coppelia,” “Sleeping Beauty,” “The Nutcracker,” 
“Moors Pavane” (Jose Limon), “Seraphic Dialogue” (Graham), or “Pirates of Penzance” and 
discuss how movement communicates meaning. Have participants take those concepts and 
incorporate them into their own study. 
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DANCE 
 

Technical Approach 
 to Evaluating 

 
What level of technique was achieved? 
 

Questions:  •  What is correctness of form and technique in dance? 
     •  How are criteria established to evaluate technique? 
     •  What are the criteria for evaluating technique? 
 
 
Performance Objectives: 
 
     Learners will: 
  

•  Chart technique by drawing on paper what they saw in 
   a dance. 

     •  Create criteria to evaluate technique. 
 •  Use criteria to evaluate dance technique of self and  

    others. 
 
 
Sample Activities: 
 

Discuss correctness of form and techniques and establish criteria that will be used to 
judge these elements.  
 

Discuss correctness of form, musicality and movement at appropriate levels. Develop a 
tool (rubrics, for example) to use for evaluating dance technique by teacher, others and self. 
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DANCE 
 
 

T echnical Approach 
to Connecting 
 

 
How do dance and healthful living relate? 
 

Questions:  •  What is the importance of a healthy mind and body as related 
  to dance? 

 •  How is technique important to a healthy mind and  
    body? 

 •  How does one prepare his/her body for dance to  
    prevent injuries? 

     •  How does the discipline of dance relate to life? 
 
Performance Objectives: 
 
     Learners will: 

 
  •  Demonstrate proper warm-up and cool-down  

               techniques. 
 •  Demonstrate strength, flexibility and cardiovascular- 

       increasing activities. 
     •  Demonstrate proper dance technique to avoid injury. 

    •  Identify characteristics of a healthy lifestyle. 
 

 
Sample Activities: 
 

  View a clip of any dance performance (e.g., ballet, MTV, modern, etc.) and discuss the 
importance of having a healthy, strong body to be an effective dancer.  

 
  In a discussion of this video clip, describe the following elements:  strength, flexibility,  

cardiovascular-increasing activities, proper dance technique to avoid injury and sound nutritional 
information. 

 Interview a dancer and ask questions that reveal how the dancer has maintained a healthy 
lifestyle. 
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DANCE 
 
 

Creative Approach 
 to Perceiving 

 

What are the principles, processes and structures used in movement 
studies and choreography? 
 

Questions:  •  What is the correlation between accompaniment and  
    choreography? 

     •  How will the work be designed? 
 
Performance Objectives: 
 
     Learners will: 
 

•  Structure a movement study that incorporates the   
    elements of dance. 

 •  Structure a dance that matches movement to  
    accompaniment. 

 
 
Sample Activities: 

 
  With accompaniment, take turns leading and following basic locomotor movements. 

Variations include levels, floor patterns and force. Advance to changing leaders every 32, 16, or 
8 counts. 

 
   With partners, mirror locomotor movement, encouraging levels, focus, balance and force. 

Design a 30-second movement study. 
 
   Choreograph a movement study based on a selected piece of music. Encourage use of all 

elements of dance and dance styles. 
 
   Have the dancers move within shapes or designs that have been generated by computer 

technology. 
 
  Groups develop their own rhythm patterns using drums, rattles, sticks and bells; then have 

them choreograph a movement pattern. Organize groups and create a “chance dance”; i.e., 
roll of the dice to determine the number of movements, sequences, people, etc.  
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DANCE 
 
 

Creative Approach 
to Interpreting 

 
 
What is being communicated? 
 
 

Questions:  •  What is the choreographer’s intent? 
     •  How do the movements convey the meaning? 
     •  What is the observer’s interpretation of the work? 

 
Performance Objectives: 
 
     Learners will: 
 

      •  Design a dance that communicates a meaning. 
      •  Analyze the meaning of a dance piece. 
 

 
 

Sample Activities: 
 

 Play a game of charades.  

 Sit in a circle and go to an imaginary box in the middle of the circle. Look in the box, pull 
something out, and react to it. Group discusses reactions/emotions, and then all dance an 
emotion. Advance into movement study.  

 Hand participants a colored piece of paper (use four or five colors). Then have 
participants get into groups of matching color. In groups, discuss the color—emotions and symbols 
it conveys. Design a 1- to 2-minute movement study conveying that color/meaning. 

 View an excerpt from an actual performance or video/disc and discuss meanings of the 
work and how they were achieved. Choose a meaning and communicate it through choreography. 

Interpret the meaning of a dance choreographed by classmates. 
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DANCE 
 
 

Creative Approach 
to Evaluating 

 

Were the goals achieved? 
 

Questions: •  What is the importance of evaluation? 
  •  How does one evaluate goal achievement? 
  •  What are the sources of feedback? 
 

 
Performance Objectives: 
 
  Learners will: 

 
•  Demonstrate the level of success through self-   

 evaluation, the    
    facilitator and audience response. 

     •  Synthesize the various responses and rework the  
                                          presentation. 

  Sample Activities: 

   Divide the class into two groups. Give each group a work to perform. One group takes the 

Of the audience and the other group takes the role of the performer. Each group receives and 
uses specific criteria for evaluating the other group. Each group experiences both roles. 

 Participants receive a certain task to be performed in front of a video camera. After 
an evaluation of the performance at the appropriate level, refine and rework the task to 
improve the performance. 

 View a video of a professional work by a noted choreographer. Analyze the work and  
performance. 
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DANCE 
 
 
Creative Approach 
to Connecting 
 
 

What connections can I make to dance? 
 

Questions:  •  How does creative expression in dance help express feeling in 
  my life? 

•  How does dance help me know and improve myself? 
 
Performance Objectives: 

 
Learners will: 
 

•  Identify and communicate feelings through dance. 
•  Investigate how dance influences life. 

 
 
Sample Activities: 
 
  An “emotion” chart is looked at and feelings are discussed and put into motion. 
  
  Bring in a piece of art or music and, after discussion, have learners select a work of art or 
music and use movement to describe their feelings. 
 
 Have learners choose an emotion, fit it to accompaniment, and present a 1-minute movement 
study to the class. If dance does not convey emotion, the dancer must rework the activity. 
  
 View a dance on videotape; have learners discuss how it made them feel or react 
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DANCE  
 
 

Cultural/Historical Approach 
to Perceiving 

 

 
How can dance be demonstrated in various cultures and time 
periods? 

 

Questions:  •  What are the unique characteristics of dance from 
various cultures? 

    •  Why do various cultures dance? 
    •  How has dance changed through the ages? 
 
Performance Objectives: 
 
     Learners will: 
 

 •  Identify characteristics of dances from other cultures  
    and time periods. 

    •  Perform a dance from another culture or time period. 
 
 
Sample Activities: 
 

Watch a folk dance from a country under study. Discuss history, meaning and purpose; explore 
skill-appropriate folk dances from the country under study. 
 

Study a culture and observe dance patterns and steps, costumes and music. Learn a folk 
dance from that culture; perform it in the community, dressed in appropriate costumes. 
 

Find music indicative of a certain culture or time period. Following a study of that culture, 
design a dance and costumes representing that country or time period. 
 

Learn a dance or steps taught by a guest dancer that represents another culture or time 
period. 
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DANCE  
 
 

C ultural/Historical Approach 
to Interpreting 

 

How can dance in various cultures and time periods be 
understood? 

 

Questions:  •  How does dance reflect a culture or time period?  
    •  How can dance in various cultures and times be  

                                               experienced? 
•  What is the social significance of dance in various  
    cultures and time periods? 

 
Performance Objectives: 
 
     Learners will: 
 

    •  Analyze and interpret dances of various cultures and  
                                               times. 

•  Explain the social significance of dance in various  
     cultures and time periods. 
•  Create a dance that captures the essence of another  
     culture or time period. 

 
 
Sample Activities: 
 

Invite members of an ethnic culture to discuss and demonstrate dance from their culture. 
Also, guests could teach age/skill-appropriate dance steps, patterns, or dance. 
 

Compare current social dance to the social dance of a different generation, and examine how 
the dances interpret the differences of the two generations.  
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DANCE  
 
 

Cultural/Historical Approach 
to Evaluating 

 

 
Why is this experience significant? 
 

Questions:  •  Why was this experience important in its time and/or why is it 
        important now? 

    •  How is this experience important? 
•  What criteria can be used to evaluate dances in other  
    times and cultures? 

 
Performance Objectives: 
 
    Learners will: 
 

•  Identify the factors that make a dance important. 
  •  Compare and contrast contemporary dance forms to  

    cultural and historic dance forms. 
  •  Compare and contrast dance movement and form  

    between two cultures. 
 
 
Sample Activities: 
 

 Invite an artist-in-residence or a member of an ethnic culture to spend a week or more in 
school and encourage integration of dance, visual arts, music and theatre. Learners analyze and 
evaluate the experience and then compare and contrast to their own culture and time. 
 

 View a musical dance from a different time period or culture, and discuss and analyze the 
importance of dance in the piece. Compare and contrast it to a familiar culture or time, and 
evaluate and analyze the different effects. 

 View a traditional and modern interpretation of the same work. Evaluate how the cultural 
or historical period has affected the work. 
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DANCE 
 
 
 

Cultural/Historical Approach 
to Connecting 
 

What connections can be made to other times, places and cultures? 
 

Questions: • What societal conditions have affected dance? 
• How does dance reflect the concerns of society? 
• What universal concerns are addressed in dance? 

 
Performance Objectives: 
 
  Learners will: 

• Identify the role of dance in society. 
• Analyze how dance and dancers have been portrayed in  
   different cultures and time periods. 
• Analyze social problems in relation to dance and create  
   a movement study. 
• Choreograph a dance that explores social issues. 

Sample Activities: 

  Show pictures of different styles of dance (e.g., MTV, ballroom, ballet, street dancing) and 
discuss how they play a role in society. 

  Observe and discuss a performance that portrays issues of society for example; “Catherine 
Wheel,” “Push Comes to Shove,” “Westside Story” or “Lamentations.” Create a demonstration 
that explores one of the issues. 

Compare dance forms between two different groups of people who live in harmony with  
the land; i.e., Native American tribal dancing with Native African tribal dancing. 

 After viewing different kinds of dance from classical dance forms to ethnic and folk dances, 
identify each dance form. 

Examine the relationships between clothing styles and dance techniques in various  
cultures. 

  
  Create a dance that illustrates a contemporary culture. 
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DANCE 
 
 
 

Critical Approach 
to Perceiving 

 

How are form and style used in dance? 
 

Questions:  •  What is the value of technique/skill? 
•  Does technique/skill enhance or hinder creative  

  expression? 
•  How do the formal elements of dance distinguish one    

  style from another? 
•  How does a choreographer use the basic elements of  

  dance in choreography? 
 
Performance Objectives: 

 
Learners will: 
 

•  Analyze how form is used differently in various dance  
   styles. 
•  Explain what role technique has in dance. 
•  Analyze form in dance performances. 
•  Identify the basic elements of dance used by a 

choreographer    in a work. 
 
Sample Activities: 
 
 Choose one element (e.g., time, space, energy/dynamics) or technique/skill (e.g., turnout, 
use of multiple turns) of dance to observe and analyze a professional dance performance. 
Advanced dancers can then incorporate that element into a dance study and have teacher/class 
evaluate the performance according to set standards. 

 
 Invite local college learners or dancers to your school to perform a self-choreographed dance. 
Have learners write an interpretation of the dance. Choreographers can then discuss their work 
and help learners build from the concept.  
 
 Present a movement pattern. Have learners develop the pattern into different styles or themes 
and analyze which styles or themes were most effective. 
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DANCE 
 
 
 

Critical Approach 
to Interpreting 

 

How am I reacting to this and why? 
 

Questions:  •  What do I think this work is trying to portray? 
•  Is this dance relevant? 
•  From what perspective am I reacting to this? 
•  Can I dance my reaction? 

 
Performance Objectives: 
 
      Learners will: 
 

•  Identify the meaning of a dance at the basic emotional,  
    physical, or intellectual level. 
•  Create and perform a dance conveying an intentional  
    meaning. 
•  Interpret the meaning of an idea and create a dance to 
    reflect that meaning. 

  Sample Activities: 

  Respond to a dance or dance phrase by selecting an emotion from a chart that illustrates 
different emotions. 

  Have learners select ideas of their own and create a movement phrase that will convey an 
meaning. 

  Have learners watch a partner’s dance or movement phrase and interpret the meaning. The 
learners transfer the meaning they interpreted into a dance of their own. Discuss interpretations. 

  Look at a variety of pieces. After interpreting the meaning of a piece, learners will transfer 
to their own work and connect it to the larger community. 
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DANCE 
 
  

Critical Approach 
to Evaluating 

 

How might this experience be evaluated? 
 

Questions: •  How are criteria established and developed? 
•  What criteria would be used to evaluate this   

  experience? 
•  How do the criteria measure the work? 
 

Performance Objectives: 
 
Learners will: 
 
•  Evaluate a work using criteria they create. 
•  Explain and defend their evaluations. 
 
 

Sample Activities: 
 
 Using levels as criteria, evaluate a dance performance. 

 
Discuss ways to evaluate a dance performance or learner-designed study. Watch a 

performance, and evaluate it based on the criteria. Assign new criteria, view the performance 
again and re-evaluate it based on the new criteria. 

 
View a dance performance. Research reviews, and discuss and analyze the printed reviews. 

Then have participants write their own reviews. 
 

Create a criteria chart to evaluate other classmates on an assigned-movement study. Have 
class members evaluate one another using this chart. 
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DANCE 
 
 

Critical Approach 
to Connecting 
 

What connections can be made between dance and other fields of 
study? 
 

Questions: •  What specific fields of study can be used to enhance the  
 dance experience? 

    •  How can dance be integrated into other areas of study? 
 
Performance Objectives: 
 
    Learners will: 
 

•  Incorporate dance into other fields of study and  
  interrelate other fields of study to dance. 

    •  Take activities from other fields of study and create a 
movement experience. 

 
 
Sample Activities: 
 

Create or dance the shapes of letters, numbers, or other symbols. 
 

Choose a poem or quote and choreograph a dance or study to express or interpret the 
meaning of the poem with music. 
 

Select an image and bring the image to life. 
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DANCE  
 
 

Aesthetic Approach 
to Perceiving 

 
 
What aesthetic responses are evoked by dance? 
 

Questions:   • What are the key elements in dance that influence my  
responses? 

 • What are the different ways I can look at this dance  
   that could change my perception? 

 
Performance Objectives: 
 
      Learners will: 
 

• Create a dance that influences response. 
• Identify the elements that influence response after  

 viewing a dance from various perspectives. 
 
 
Sample Activities: 
                           

Listen to different types of music. Discuss reactions to the music. Individually or in pairs, 
“dance” their responses to the music and let participants determine the responses. 
 

Listen to a classical piece of music that also can be found in a Disney movie (“The Sorcerer’s 
Apprentice,” for example). Respond through movement. View the Disney movie version. Discuss, 
analyze and have individuals create their own 1- to 2-minute study. 
 

Use a contemporary dance/music video, and identify dynamics that communicate various 
responses. 
 

View a series of selected artworks or magazine pictures presented by the teacher. Assign class 
into small groups and ask each group to dance what it feels after viewing a particular picture. 
Present all group interpretations to the entire class. 
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DANCE 
 
 

Aesthetic Approach 
to Interpreting 
 
How does dance convey meaning? 
 

Questions:  • What patterns of movement contribute to the meaning? 
• How does the environment affect meaning? 
• How does the meaning of dance relate to celebrations 

and ceremonies? 
 
Performance Objectives: 
 

Learners will: 
 
• Analyze how meaning is conveyed by movement. 
• Change the meaning of a dance by changing the 

environment. 
• Create a dance that relates to a celebration or 

ceremony and discuss its meaning. 
 
 
Sample Activities: 
 

Give participants a word or feeling to express through movement. Combine different 
movements into a “dance” statement. 
 

Discuss the inspirational and cultural connections of folk and/or ethnic dances. Have learners 
describe their own culture through creative movements. 
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DANCE 

 
 

Aesthetic Approach 
to Evaluating 

 
What is my response? 
 

Questions:  • How does this work affect me? 
• Why is this work important? 
• How does understanding emotions and feelings 

influence a response? 
 
Performance Objectives: 
 

Learners will: 
 
• Respond to a selected assigned activity. 
• Respond to a selected activity through movement. 
• Create a work displaying a response. 
• Create a work combining responses. 

 
 
Sample Activities: 
 

The facilitator plays a piece of music that would evoke some kind of a response. The 
participants express their responses to the piece of music.   

 
Have learners select an approved accompaniment and create a dance that expresses 

response to that accompaniment. 

The facilitator assigns a response to the participants. Have learners create a dance that 
reflects the assigned response. 

Have learners create a dance production that communicates an emotional response. The 
selected production enhancement should also reflect a response.  

Have learners play music or a musical instrument from another country. 
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DANCE 
 
 

Aesthetic Approach 
to Connecting 
 
How does dance enrich my life? 
 

Questions:   • Why do people need to express themselves through movement? 
• What is the relationship of dance and lifelong learning? 

 
Performance Objectives: 

Learners will: 
 
• Identify the kinesthetic needs of people. 
• Explain how dance helps with self-expression. 
• Summarize the effects of dance on life. 

 
 
Sample Activities: 
 

From these activities, have learners provide answers to the Questions: How long 
can one remain immobile? 
 

How long can one sustain movement? Through discussion, compare and contrast 
physical response and the need to move. Have participants express their need to 
move.  

 
Use selected music to discuss and demonstrate how music inspires movement. 
 
Discuss dance movements that would be familiar to a specific audience. Have 

learners choreograph and perform a 2- to 3-minute dance designed for that audience. 
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In.an aQe ofelectrbnic media, why should teachers be concerned with-the goal that

every child in the state of Nebraska should be provided with a school curriculum in

.drama/theatre?
, From the Greeks to today, theatre has been an important mea-ns for peopre to come

,
together and celebrQte. understand and appreciate life. Of all the arts, theatre most closely

mirrors our daily lives, showing characters caught up in making crucial decisions and Jiving

with the consequences. As Jacques says in Shakespeare's "As You like ItH:

All the World:s a stage.

And all the men and women merely players,
.

They have their exits and their entrances,

And one man in his time plays many parts. ,

.If "all the world's a stage." then the stage and our classroom are expa.nsive places
.

whe~e we ~an explore all subjects with imagination and creativity through theatre.

-Th~atre provides learners a means of creati~e expression. They can develop skills.

expand the)r imaginations .ond learn something about their world, They can "try on" different

characters: a Y9ung person experiencing war. or leaving home, or confronting preiudice,

Ttieatre provides an. intensive learning experience that involves the body, mind, e,motions, .
and rmagination.

Drama.education prepares young rDeople for life experiences. provides a foundation'

from whic,h the talented artist can train for the profession. and creates a knowledgeable

audience for the performing arts, Through theatre. learners explore their own creative

solutions in math. science. business, literature. music. visual arts. dance. and in life. Because

a theatre education enables Jearners to. explore their 'creativity and emphasizes the

imaginative side of education. the possibilities for those learners a'reendless.
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Theatre INTER~RETINGPERCEIVING EV ALUATING CONNECTING

TtCHNICAL
APPROACH

How do
components of
theatre express
meaning?

How do the
knowledge and
skills used in
theatre assist
individuals in
everyday life?

What level of

profic:riency
was achieved
in the theatre
event?

What basic
comp,onents
are-needed to
appreciate
and partici-
pate in a
theatre event?

84 B5 86 87

CREATIVE
APPROACH -

How might one
gain a n~w

understanding
from a theatre
event?

.How might -

theatre help

people express
what they ,

understand?

What links can.
be made from
this theatre
experfence to
life?

In what ways .

was the
theatrical

process
effective?

BB 89 BlO Bll

CULTURAL/
HISTOR'CAL
APPROACH

From what

perspective
does one view
a theatre -

event?

What makes
this theatre
experience
important?

In what ways
does this theatre
event refle'ct its
time and -
culture ?

How does this
event relbte to
other times,
places and
cultures? ..

812 813 814 815

CRITICAL
APPROACH

What criteria
will be used to
describe this
event?

What is this work
trying to express?
Does it achieve
that?

Why does one
choose" this "

rather than
"that"?

How do my
criteria
compare to
those of others?

816 817 B1B 819

AESTH ETIC
APPROACH

What responses

are evoked?

What does this
mean to me?

Why is this

good?

How does
theatre change
lives?

11820 821 822 823
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Perceiving: .To understand what is sen§;ed. We describe and analyze our thoughts and feelings

about the theatre event.

Interpreting:
'communicates.

To express what is understood. We ask how and what a theatre event

Evaluating: To determine the worth of what is understood/expressed. We reflect on the qua\ities

we value in a theatre event or in art in general.

Connecting: To find a relationship betwe~n what is understood/expressed and life. We are

searching for those characteristics in theatre that communicate and relate to an individual.

Definitions of Approaches fro~ the Theatre perspective

Technical The components plus basic skills and vocabulary of the theatrical work. Components

inclwde-the scri~t. actor. 'stage. ciudienceand scenic elements,

Creative: The prcces~ throug~ which the artist and/or aUdience ~ses the components and skills to

create or reflect upon a theatre experience. This is an evolving process which requires experimentation

with various components and techniques to create theatrical form and convey meaning.

Cultural/Historical: The way theotre relates to time, place and point of view. The meaning

of 0 theatr8: event is derived from its specific time and place. We are interested in how the artist, the

historical setting of- the aitist, and the cultural content shape the form and meaning of the theatre

ever

Critical: The standards of measurement. used to classify and judge. We examine how effectively

basic components. and skills are used creatively in a theatre event to evoke a response from an

audience and to connect to our personal experiences.

Aesthetic:. The way theatre ex~erience allows response. feeling. imagination and action. This

approach en.courages individu~1 emotional responses to theatre and links these responses to more

philosophical vfews of the human condition;

B3



THEATRE

What basic components are needed to appreciate 'and participate

in a theatre event?

.What are tpe parts of a play'!

.How'do the parts of a pray contribute to telling a StOly'?

.What are the elements of a theatrical production'?

.What are the parts of a performance space'?

.What skil\s are needed to portray a character'?

.What skills are needed to create an environment'?

Performance Objectives:

Learners will:

.Demonstrate knowledge of a technical vocabularY and basicinfoffilation about the theatre. .

.Recognize/demonstrate skills of perfoffilance and production.

Sample Activities:

Read a story or consider a historical moment; translate it into a. script (e.g.. Reader's-theatre. radio play

or dran1a) with emphasis on the dialogue. Perforn1 it.

View a live ortiped perfonnance. Ideritify tHe components that made up the production {e.g.. actors. sets.

costumes. lights and audience).

Study dialects. Write a monologue using a specific d~alect. perforn1 the nlonologue using the dialect.

Choose a historical character. After researching the life an.d times of the character, create a costume for

that character.
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THEATRE

How do components of theatre express meaning?

.How does a play express meaning?

.How is meaning conveyed by the actor'? Through design
elements'? Through text';/

., What are the minimal component~ needed to express meaning'?

Performance Objectives:

Learners will:

," Demonstrate how verbal and nonverbal conU11Unication work

together to present a character,
" Explain what ~cenery and lights bring to a theatrical performance.

" Identify and analyze the idea..~ in a play~ /

" Explain how a play's themes are transmitted through characters
,and plot. ,

" Explain how the architectural ~Iements of the performance space

contribute to Jhe production's meaning.
" Ictentify variQus theatrical styles and how each expresses a

.different meaning.

Sample Activities:

Hav~ each learner create ~ character of"a lion." Discuss the different interpretations. How are they alike?
How are they different'! What feelings were expressed'? How were they expressed'? Create another
character.,-e.g.. a mouse, lion-tamer or.gazelle-and express the .same feelings. Discuss how they were the
same.

Look at pictures or video excerpts from different productions of the same play. Compare how the design
element~ were ~sed; Discu.~s ho~ these images affected the learner's understanding of the play~

Read a play. Detennine the styl~ of the piece. S~lect another style. How would the play change if it were
produced in that style?
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THEATRE

What level of proficiency was achieved in the theatre evenf?

.How well could I be seen and heard?

.How well did tlle scenery make the theatrical experience
believable'?

.Were the costumes or, sets well built'?

.How does my performance compare with others performing tlle
same piece'[

Performance Objectives

Learners will:
I

.Analyze the strengths of a production's sioty. acting and scenic

.elements.
.Identify 'and &nalyze strengths and weaknesses of their own workand the work of others. .

.
.Identify levels of skills needed in production;

Sample Activities:

.Divide the cla.~s into groups. Have each :group perfornJ the same short scene. Each group should
collabo~ate to establish a place through scenery. props and sound. Compare and contiast the scenes.

Have each learner identify 'an acting skill and write that skill on- a piece of paper. Put the papers in a
container and have each pick one at random and demonstrate the ski1l~ Lead a group discussion on level of

skills demonstrated.

After viewing a theatrical production or watching one on videotape, have learners write a review in which
they express. their ideas and opinions about the production.

Have the class read two plays. Compare and contrast the endings for logic and consistency of character.
Discuss with the cla.~s which ending is the more believable and why. .

Have the cla.~s Quild a -piece of scenery or a coStume. Compare with professionally built. scenery or
costumes that you might borrow. Discuss the differences with the class.
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THEATRE

How do the- knowledge aTJd skills used in theatre {Jssist individuals in
everyday life?

.How do the element'; of theatre relate to real life'?

.How does the character in a play compare to a real person? To
each learner'?

.How might designing and building stage scenery help me

develop an appreciation for the visual arts?
.How does acting a role help a person to acquire self-confidence,

discipline, poise and an understanding of others?

Performance Objectives:

Learners will:

.Discuss how life has players, costunies, makeup and setting-just
as a play has.

.Identify human traits ~ey have viewed an~ analyzed in a
cha~cter in a play. .

.Oemonstrate .how designing a stage set teaches one about the
principles of design.

.Discuss how the knowledge and skills acquired in theatre can be
utilized in lifel~ng learning.

Sample Activities:

.Compare a character from a play or a book with a real person. What personal qualities demonstrate
leadership'! compassion'! honor'!

Use perfoni1ance techniques to prepare for a job interview

Describe how the elements of lighting and setting learned in theatre can be used in one's home'?
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THEATRE

.How many ways can a character be created'?

.How can different scenery and costume designs serve the
same play'!

.How many ways can the director create focus?

Performance Objectives:

Learners will:

.Experiment with various theatrical ways to convey an idea.

.Explore multiple ways -to describe a situation.
..Explore how audience responses might differ.

Sample Activities:

Select a story.. play or ~istorical event. Challenge the cla."s to use nontraditional materials to pesign
costum~s or prop possibilities for a cl.1aracter. Have learners explain theiJ choices to the class.

Look at slides or pictures of several paintings noting how each artist achie\(ed focus. Ask ~ach learner to
"block" a short scene using these ideas. Discuss what wa..~ learned from the paintings.

Dec.ide on a situation. Begin an improvisation and-have different audience members join
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THEATRE

How might theatre help people express what they understand?

.How are different meanings presented'!

.How do symbols and metaphor convey meaning'!

.How is subtext expressed?

Performance Objectives:

learners will:

.Identify how verbal and nonverbal communication work to
express intent-

.Identify how the themes of a play or production are revealed.

.Synthesize how the elements of .a play evoke a personal response.

Sample Activities:

Pantomime all everyday activity. Add words to this activity and present it again. Explore-the similarities

and differences between these. two presentation~ in e~pressing meaning.

Choose a.characterfrom a play. Transform the character into a different creature; e.g.. a dog. a cat a lion.
Learners will support their choices through writing. speaking and debating.

Con..~ider several plays read by the class. D!~cuss the themes and decide if they relate to eac~ other.Demonstrate the co1Telations. -
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THEATRE

In what ways was the theatrical process effective?

.Does this piece have artistic merit'?

.Do all of the technical aspect') seem unifi,ed'?

.Could the work be changed to make the artistic experience more

effective'?

Performance Objectives:

Learners will:

.Develop- criteria for self and group evaluation.

.Qemonstrate self-evaluation skills.

.Demonstrate group evaluation skills. ' -

.Critique each learner'scollaboratlon.

Sample-Activities:

Improvise a scene. Discuss eachrperson's contributiun.

-Have each learner keep a journal during a production. LearnerS record their thoughts on their personal
choices. how conflict.<; were resolved and how the collaborative process worked. ' ..

Perform a scene. Critique the scene based o~ selected critel;ia. Revise and perform the scene.

Divide the class and a.')sign each group to design a specific area (costumes, lights, sets, makeup) for a
musical. Discuss hqw much collaboration must take place to have a unified production. Lead a class evaluation
on the extent to which the collaborative process succeeded.

Learners will write a play together as a.cla.~s project. Start by sharing ideas in a large group. Then have
learners work on the playas individuals. After completion of the written play. learn:ers will analyze the writing

process first as a group activity and then as an individual activity .

Evaluate an improvi~ation to determine how well the characters used the different creative elements of

fluency. flexibility. originality and elabordtion.
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THEATRE

What links ca1) be made from this theatre experience to life?

.Do I identify with any characters in this play?

.What theme~ in this play give me insight into my life?

.By performing, what do I learn that can be used in life?

.How does this reflect society?

Performance Objectives:

Learners will:

.Compare and contrast situations of characters with their own
lives and the lives of their friends-

.Identify- knowledge and skills ga~ned from reading. viewing or

perforn1ing.
.Explore various characters in a play. Incorporate life ski]ls that

heJp strengthen the portrayal of the character.

Sample Activities:

.In a play or book that the learners have read. discuss what characters are most and least like them. Have
learnerS write a '~tter to one of these characters asking questions about decisions the character has made. Then
have the learners answer the letter as if they were the character.

Discuss the theme of a play a..'signed fQr class. Have lea.mers translate the theme into a philosophy of their
lives: Have them edit this philosophy to one sentence or phrase and make a poster that states this philosophy.
"Have them sign their name as creator of this work. Place the poster somewhere in the cla..'sroom. Be prepared
to discuss the ideas with your class when asked to do so.

Ask the-principal to ~ome to your classroom for a perfonnance by the learners. After the 'perfonnance,
explain to the principal what valuable skills have been gained from peifonnance and evaluation and indicate
why theatre is essential to the learners' education and lives.
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THEATRE

From what perspective does one view a theatre event?

0 What context would reveal this theatre event'!

,8 What purpose does theatre serve in a culture'?
0 How do culture and tradition shape theatrical structu(e and style'?

.How do audiences define a play's meaning?

Performance Objectives:

Learners will:

.Discus.s theatre's beginnings and development.

.Recognize importance of audiences in deteffi1ining meaning.

.Recognize relationships between theatre andcuftures.

Sample Activities:

Imagine and perform the ways theatre possibly began,

Divide the class into groups. Assign each group the ta..o;k of creating a ritual celebration based on class
stUdies (e.g.. birthday. revolution. Kwanzaa Da,Y). Each group will share its ritual with the rest of the cla..o;s,.
Have the cl,ass discuss the similarities a!ld differences of each-group's ritual.

Use Lamb' s"Tales from Shakespeare" to tell the story of Hamlet or Macbeth. Compare how the play was
I

received by audiences of the 16th century and audiences of toQay.

Develop a visual time line to shqw ma~jor periodS of theatre.

Acting companie~ often give voice to plays of social significance. Divide the class into two acting
companies, and have each develop a philosophy ~nd select plays to fulfill that philosophy. Have each company

defend the plays. it has selected based on its philosophy.
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THEATRE

In what ways does this theatre ,event reflect its time and culture?

.W.hat historical and cultural elements make theatre significant?

.Describe what makes a "classic."

.How has the experience of attending plays changed through
time?

.How do different, cultures use elements to expressideas/emotions? .

.How has theatre reflected historical and social changes1

.How do different cultures use scenic elements to express their
ideas and emotions?

Performance Objectives:

Learners will:

.Demonstrate how the theatre reflects culfilre.

.Recognize what makes a classic stand the test of time.

.Demonstrate how their present culfilre is reflected in theatre.

Sample Activities:

Following a production o'r r~ading. have learners rewrite an important scene using another culture or point
of view.

Have class members create masks based on their culture. Compare with pictures of masks of other cultures.
Discuss what the masks tell us about these cultures.

Identify a culture (real or fictitious) and have learners speculate what its the~tre was/will be like.
What would theatre be like in the "Star Trek" culture? How will television, film, video games, computers and

vi~1 reality affect the future of theatre?

BI3



THEATRE

What makes this theatre experience important?
.,

.What makes this play important today?

.Why wa.~ it important in its time? .

.How would audiences respond to this play today?

Performance Objectives:

Learners will:

.Analyze a play fI:om another time and culture.

.Explain why a play was ,enjoyed by its audience.

.Explain whethe:r thi" theatrical experience is important in our
time and culture. .

.Discuss how the culture is affected by various social issues.

Sample Actiyities:

Have the learners read several fables from other cultures: Improvi~e these. Evaluate the importance of the

fables to their culture and to ours.

Read the play "The Diary of Anne Frank." Discuss its value today a.~ a do.cument of human experience.

Prepare a questionnaire for the audience of, your next production. Work with the class in deciding the
questions to ask about whether the audience enjoyed the experience and if they thought it worthwhile. Have
the class hand out. collect and tabulate the results. Lead a discussion on what the results mean.
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THEATRE

How does this event relate to other tfmes, places and cultures?

.What societal concerns have affected the making of theatre'!

.How can a play serve as a record of its culture tor future

societies and what continued impact might it have'!
.How does a play reflect the concerns of its own soc,iety'!

.What universal concerns are addressed in plays'!

Performance Objectives:

Learners will:

.Demonstrdte ways i:n which plays confiml or chaUengc
societal values.

.rdentify; societal conditions that might affect the m~~ing
of theatre. .

,
.Identify and trdce universal themes in plays across, different

cultures and tunes.

Sample Activities:

Rcad thrce or four versions of the "Cindereila" or "Red Riding Hood" stories from other cultures: e.g"

Japancse ("Lon Po Po"). Modcm ("The Paper Bag Princess"), Brothers Grimm. Walt Disncy, Di~cuss how
cach version retlcc;:ts the culture when written,

Study thc play "Romco and Juliet." What are the problems inreadrng and perfomling this play for modem
auuicnccs'? Vie~a modern film of the play. How does it solve these problems'?

Following the study of il specific histurical period. write a short script based on your research. Perfoml

thc script; How doeN this play relate to people to.day'!
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THEATRE

What criteria will be used to describe this event?

.What are my expectations? Were they met'?

.Does this work hold my attention? Why or why "not?

.Is this work significant and why?

.Why has this work been successful?

.Will it continue to be successful? .

Performance Objectives:

Learners will:

.Develop and apply criteria to evaluate a perfonnance.

.Con.~tructively critique their own work including
collaborative efforts.

.Exhibit appropriate vocabulary and conununication skills
in criticism.

S.ample Activities:

Brainstorm criteria for a successful performance of a play (e.g.. volume. diction. focus and presence)

After viewing a production. have learners write critical reviews as if they were reporters. Comment on the
story , acting and scenery based on criteria-that t:it the local community .

Rea9 a critica) review of a play or movie the learners have seen. Have learners iden~ify criteria used in
the review. Have learriers compare their criteria with those u..~ed by the reviewer.
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THEATRE

What is !his work frying to express? Does if achieve that?

.How do J react to this perfonnance'? Why'?

.How well did the work communicate its story and meaning'?

.Were the levels of meaning in this play clearly presented'?
~ Did I understand the perfomlance? What helped and hindered my

understanding of the perfonnance?
.How does a person know that an audience is understanding what

is being communicated?

Performance Objectives:

Learners will:

Analyze and articulate what they have gleaned from a

thea.tre experience.
Describe how metaphor and symbolism help convey layers
of meaning.

Sample Activities:

Divide the class into groups. Have each group act out a favorite story. Discuss with the class what worked,
what didn't and why.

.Discuss in a group each learner's favorite actor/actress. How does one's acting bring meaning to a
character and a performance'?

Analyze the designs for a certain production, and "discuss how well the visual element~ aided in an
audience's understanding of the story.
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THEATRE

Why does one choose "this" rather than "that"?

w What qualities do audiences value in a theatfe event?

.How do the choices made affect the piece?

.How are the elements of theatre-used together to create
this production'!

.How does knowledge of a particular style or movement help me
to understdnd and appreciate this work more'!

.Ar~ these valid criteria for judging the work'! .

Performance Objectives~

Learners will:

.Develop criteria for judging theatre.

.Articulate how theatrical elements used well together help to
creatc style.

.Describe ,'ieveral different styles of theatre.- especially tlio.c;e that

challenge conv,entional definitions. Apply their cri,teriato each of the styles. .

.Deteffi1ine whether or not the criteria are valid?

Sample Activities:

Divide the class into groups. Have each groupperfonn the same scenario. Discuss how the choices made
affect the completed work. .

Design two different costumes for one character, and discuss the criteria used to evaluate each one.

Show the cla.~s videos of two musicals from two different time periods. DiscuSs the differences in style
between the two. Identify elements that date a production.

F o Ilowing a perfom1ance, have a discussion of what was felt to be the original intent or message. ' Could

, "

the director have made different choices'!

Ask the clas.'1 to develop criteria to judge theatre. Show the class videos ofdifferent styles of theatre. Have

the learners apply their criteria. Evaluate criteria a.<; to their validity.
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THEATRE

How do my criteria compare to those of others?

.How do standards learned in theatre relate to those learned
in life situations?

.What cultural standards are used to evaluate a theatrical

experience?
.How do my standards compare to standards of the past or the

present?

Performance Objectives:

Learners will:

.Identify standards in theatre that rela!e to those in oth.er fields
of study. ,

., Identify how their criteria for evaluating a theatrical experience
are drawn from other kinds of experiences in their lives: e.g.,
television. sportS.

.Articulate how thejr criteria are drawn from the past.

Sample Activities:

Improvise a scene about a situation the group has seen or experienced in your school. Discuss how this
situation is viewed by each participant.

Analyze ho~ one's experietlces influenced his/her reaction to a cuITent popular movie. .

Choose a play. Discuss the themes. If this were turned into a visual artwork. a dance" or a piece of music"
what criteria .would be used- to judge the latter'? Are the criteria the same as. for judging a play?

---Keep a journal on actors you have seen in plays, television and movies. How effective were the actors in

creating believable-people'? What criteria were used to,make the evaluation'?
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THEATRE

What responses are evoked?

.How does a perfom1ance- engage the l~amers intellectually.
physically and emotionally'?

.How does theatre make me more aware of myself and my
relationshiP. to the world'!

Performance Objectives:

learners will:

.Describe and analyze how theatre stimulates an audienceI
emotionally, intellectually and p-hysically. -

.Describe how theatre makes ,people more aware of others and
of self.

Sample Activities:

After viewing a production. learners will comn1unicate theirTeactions through another art fom1

Prepare a questionnaire concerning why people go to see live thea~e or to. movies. Distribute these
questionnaires at a local event. Tabulate the answers and prepare a rep9rt, that best describes the responses

gathered:

Listen to the musical selection "Peter and the Wolf." What is the conflict insi'tie the wolf? What motivates
him'? Improvise a dialogue among the leamers stating all the issues with which wolves have to cope in today's
society. Let the class become th~ community. What are learners'reactions to the wolfs character'? .
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THEATRE

Aesthetic Approach

What does this mean to me ?

.How did I respond?

.How does the work help me look at myself in a new way'?

.How does life affect theatre'? How does theatre affect life'?

.How do~s the collaboration between audience and perfonner
affect the creation of meaning in the theatre'?

Performance Objectives:

Learners will:

.Compare a live theatrical experience with viewing a film,
listening to radio, or feading ~ -book. ,

.Identify various levels of meaning in a theatrical work.'

.Articulate the various ways theatre can lead to creative self
expression and personal meaning.

.Articulate, the importance of diyersity in the making,

interpretation and evaluation-of theatre (e.g., gender. multicultural
and nontraditional). ' ,

Sample Activities:

Have learners pick a special moment from their lives that involves self and others. Image a picture of this
moment; Think about why learners chose that moment, how they felt, and how they thought the others might
have felt. With partners, create a living picture of that moment. Share it with the class. Di~cuss what is
happening in the picture. Describe how the characters are feeling. Explain why certain conclusions were
reached.

View a video/film/production. pescribe how it created meaning and foml. IdentifY the various levels of
meaning. Could this work help people deal with problems? Explain, ,

Choose -an incident common to the participants. Divide into small groups to discuss what happened. Have
each group re-enact what happened. Compare the presentations. What similarities were there'? What
differences'? Why'?

Choose an incident from the news. Re-enact the incident. Discuss how interpretation might be shaped by

prejudice, ignorance or viewpoint.
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THEATRE

Wh y is this good?

.Who says this is good'?

.Was this a success'?

.What does ~uccess mean: Financial? Personal? Societal impact?

Test of time'?
.What dia I learn'?
.How strong are my feelings'? ,

Performance Objectives:

Learners will'

.Develop personal criteria for- evaluating theatre.

.-Develop a personal definition of aesthetic responses,

.Articulate the 'philosophy of a theatricaf work.

Sample Activities:

View taped segmen!s from various television programs. Decide on criteria for evaluation before ranking

the programs..

Develop a chart to be placed on the wall of the cla.,\sroom that represents evaluative points of view ( e.g.,
financial. personal. social. critical and historical). During tile year, as learners view theatrical presentations,
have them make an appraisal of each perform,ance from th~se point'\ ofview. Hold frequent discussions during
the year. As the discussions and time progress. learners can reevaluate the performances.

Brainstorm a list of favorite television shows. Discuss. Why is a particular show popular? Do adult~approve of this show'? Is it important that other people like it'? .

, -
In small groups, review variou..~ definitions of aesthetics from art and music, fJave each group collaborate-

on a definition of aesthetics,- Share and discuss. ,
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THEATRE

How does theatre change lives?

.How does reading, radio,-fiI,m, or stage production affect my
personal emotions, idea..~ and opinions'?

.How does theatre provide occa..~ion for celebration and festival?

.How does theatre challenge one to social action'?

.How does theatre affirm and challenge social mores?

Performance Objectives:

Learners will:

.Articulate how attending a perfomlance provides them with a
se~se of an occa..~ion, a place to celebrate.

.Express personal emotions. idea..~ and opinions throughparticipating in a theatre activity-. ,

.Explain how a play affimls or challenges their societal or
pex:sonal values.

.Discuss how persuasion techniques learned in the theatre are 'used
intheJ11edia and politics.

Sample Activities:

Plan for the entire class to attend a school play or movie together. Have the learners discuss the value of
such a group activity in.(jtead of attending a play or movie alon~.

Through the use of puppetry , re-ena~t a situation. Include multiple points of view or involve the audience
iFl selecting how the chara~ters resolve the issue.

Improvise a scene about a highly publicized school issue. Create a television script from this improvisation;
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produce it on videotape. Compare and contrast tpe actual event with the televised production. Discuss the
televised production's merits and weakDesses.



 
  



 
  



 
  

Introduction to Music 
 
 

The study of music in our nation’s schools has a long and proud tradition dating 

back to the inclusion of music in the curriculum of the Boston Public Schools in 1838. 

Today, virtually every school in the United States includes at least some music instruction 

in its curriculum. Why has music been included in the curriculum? Perhaps it is because 

society recognizes that an education in music has provided and will continue to provide 

the individual with powerful tools for living in a changing world. Foremost among these 

powerful tools are:  (1) an outlet for creativity and self-expression; (2) a catalyst for the 

learning process itself; and  (3) a unique perspective for knowing about the world and 

understanding one’s self. 

First, music provides an outlet for creativity and for self-expression. Musical 

performance, composition and improvisation can enable individuals to express their 

noblest thoughts and feelings. The process of making and creating music engages the 

imagination. It allows individuals to assert their uniqueness. These outlets are 

particularly important in today’s technology-oriented society. In music, as in life, there 

are often no clear or “right” answers to questions that are nonetheless worth asking; 

e.g., can this musical phrase be made more expressive by making it louder or softer? In a 

world inundated with “factual” information, an education in music gives students an 

opportunity to explore subjectivity as a viable way of responding to their world. 

Not only does the study of music provide an outlet for creativity and self-

expression, it can serve as a catalyst for the learning process itself. When students are 

engaged in the skills-based discipline of making music, they must encounter their 

strengths and weaknesses in a very authentic way that differs greatly from the abstract 

learning, which occurs in other disciplines of the curriculum. Success in the development 

of musical skills and literacy brings excitement and exhilaration to the learning process. 

Not only are musical skills and understandings reinforced by this success, but 

students become increasingly interested in the learning process. They build “the bridge  
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between the verbal and nonverbal, between the strictly logical and the emotional, to 

gain an understanding of the whole” (National Standards 6). In brief, the job of 

learning music is real, transferable and powerful. 

Finally, and perhaps most importantly, the study of music provides a unique 

perspective for knowing about the world and understanding one’s self. To sing the 

“Hallelujah Chorus” from Handel’s “Messiah”  is to know and to experience one kind of 

beauty; to play Mussorgsky’s “Pictures at an Exhibition” is to experience a different array 

of power and feelings. Musical encounters such as these unlock “transcending 

dimension(s) of reality. . .provid(ing) bridges to things we can scarcely describe, but 

respond to deeply” (National Standards 7). Music exalts the human spirit; it transforms 

the human experience. 

In summary, opportunities for developing creativity and self-expression, for 

comprehending and valuing the learning process, and for understanding the human 

experience are among the many ways in which the study of music contributes to the 

education of our nation’s young people. The value of these opportunities provides strong 

rationale for the study of music to have a major role in the educational process in the 

next century. 
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Inquiry into Music 
 
 

 
Music 

 
 

PERCEIVING 

 
 

INTERPRETING 

 
 

EVALUATING 

 
 

CONNECTING 
 

TECHNICAL 
APPROACH 

 
What skills/ 
language are 
needed to 
participate in 
performing and 
listening to 
music? 
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How do the skills 
and language of 
music  
communicate? 
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What degree of 
proficiency was 
achieved? 
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How do advancing 
musical skills 
encourage lifelong 
learning? 
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CREATIVE 
APPROACH 

 
How are the basic 
elements of music 
used creatively? 
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What is this music 
communicating? 
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Is a musical 
message 
conveyed 
effectively? 
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What does this 
message 
communicate to the 
individual? 
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CULTURAL/ 
HISTORICAL 
APPROACH 

 
From what 
perspective is 
style expressed? 
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What does the 
music mean in the 
context of its time 
and place? 
 
 
 
 
C16 

 
Does the music 
have significance 
today, yesterday 
and/or for the 
future?  Why? 
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What connections 
can be made to 
other times, places 
and cultures? 
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CRITICAL 

APPROACH 

 
Are the basic 
elements of music 
used effectively? 
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How well does this 
music evoke a 
response? 
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What is the value 
of this music? 
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Are meaningful 
connections made to 
personal experience? 
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AESTHETIC 
APPROACH 

 
How are the 
senses involved in 
responding to 
music? 
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Why does this 
music evoke a 
reaction/ 
response? 
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How does music 
relate to the 
individual? 
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How does music 
relate to life? 
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Definitions of Learning Process from the Music perspective 
 

Perceiving:  Perceiving is the process by which one analyzes the aural elements of 
music. Through perception, we “develop sensitivity to the expressive qualities of music,” 
we increase our “aural awareness,” we “encourage musical responsiveness,” we deepen 
our involvement with the music, and we “promote understanding of the nature and 
structure of music.”  Perception is “the first step in musical learning.”  It is the 
foundation of musical discrimination. Through discrimination, we acquire and develop the 
skills that are basic to competent musicianship:  pitch and rhythm discrimination, musical 
literacy, sensitivity to expression and an appreciation for proficiency (Visual and 
Performing Arts Frameworks for California Public Schools). 
 

Interpreting:  It is through interpreting that we ask how and what music 
communicates. We examine a musical source to determine its meaning both in reference 
to its original context and its ability to generate a reaction in our time. Music may be 
interpreted in the cognitive, the affective and the psychomotor modes. As we examine 
musical elements, we also consider how musical sounds make us feel. Just as literature 
and the other arts are powerful communicators, music serves to convey both ideas and 
feelings through its vocabulary of pitch, rhythm and harmonic colors. 
 

Evaluating:  Through evaluation, we reflect on the significance of the music. We 
assess the quality of the musical message. We also accept the responsibility of examining 
the merit of the musical work. Does this music still have significance today?  How does 
this music relate to the individual?  What degree of proficiency was achieved?  These 
questions are important facets of evaluation. We also examine our own music making for 
expressivity, proficiency of conveying the intended message and competence in applying 
our musical skills to the tasks of recreating or creating a piece of music. Both internal 
and external evaluations are necessary in remaining faithful to the ideas of the composer 
and the needs of the music. 
 

Connecting:  When we consider how music relates to life, we are making 
connections. Those connections may be drawn from personal experiences; or we may 
consider other times, places, or cultures. We are searching for those characteristics in 
the music that communicate and relate to the individual. Connecting requires 
understanding, applying, analyzing, and synthesizing ideas and concepts. Connecting 
encourages students to find and solve problems, thereby advancing musical skills and 
encouraging lifelong learning. 
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Definitions of Approaches from the Music perspective 
 
 

Technical Approach:  The technical approach is concerned with the rudiments of 
music. Building skills and developing proficiencies are of great significance for both beginning 
and advancing musicians. Moving from understanding and application to the higher level of 
analysis, evaluation and synthesis are vital to developing technical competence. The language 
and skills of musicianship are the primary tools of all the other approaches. 
 

Creative Approach:  In this approach, the basic elements of music are explored. The 
use of improvisation and manipulation allows the student to discover both traditional and 
novel relationships. Experimentation with the basic elements of pitch, rhythm, harmony, 
tempo, dynamics, articulation, styles and sound sources, both alone and in various 
combinations, gives the students problem-solving and decision-making opportunities. Being 
creative requires the building of a solid, fundamental pallet of skills, which are drawn from in 
the creative process. Learning to be creative involves both convergent and divergent thinking 
opportunities and the capacity to feel comfortable in an evolving process. 
 

Cultural/Historical Approach:  This approach examines the perspective of a 
musical work. The meaning of a piece of music is derived from its particular time and place. 
Music elements are used to express specific ideas that represent life occasions such as a 
harvest, a wedding, death, war and patriotism, or identification with a particular group. As 
we seek to uncover what significance the music may have for us today, we are also looking 
for clues which allow us to make connections with the music of other times and cultures. 
 

Critical Approach:  Using the basic elements of music, the basic vocabulary of music 
and an understanding of the music’s perspective, we examine how effectively the basic 
elements of music are used in a specific musical work. We interpret the music's effectiveness 
in evoking a response from the listener/performer, and we examine how this music connects 
to our personal experiences. The most important function of the critical approach is in the 
determination of the value of a musical work. Does this music have value in and of itself?  
 

Aesthetic Approach:  This approach encourages individual emotional responses to 
music. The very essence of a musical work's meaning for the individual is based upon the 
strength of qualities the music possesses and the ability of the individual to perceive those 
qualities. “How does this music relate to life?” becomes the key question of musical 
aesthetics. How are the senses included in the response to this music?  Why does the music 
evoke a reaction?  How does music relate to the individual?  These are all questions which 
guide the examination of the music's aesthetic value. Perceiving, interpreting, evaluating and 
connecting are the processes by which we determine the aesthetic value of a piece of music 
for both the present and for posterity. 
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These five approaches all share in the processes of perceiving, interpreting, evaluating and 
connecting. The study of a musical work may be approached from many vantage points. 
These five processes are designed to encourage new ways to think about instructional 
approaches to teaching music. They are not mutually exclusive. The richness and vividness of 
these approaches exist in the many characteristics that they share and in how they overlap. 
Just as great music is filled with variety, music education must not fall into a methodological 
malaise, which may reduce its effectiveness. When experiencing any work of art, one must 
look for freshness and unpredictability; then the reaction to it will be enhanced and enriched. 
These approaches represent many perspectives from which to view the study of music. We 
encourage you to search for a new perspective to give to yourself, your students and your 
teaching. Music is an opportunity to examine other times, places and cultures. Your journey 
must be new and exciting for the sake of each new face you welcome into your classroom. 
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MUSIC 

Technical Approach  
to Perceiving 

    
What skills/language are needed to participate in performing and 
listening to music?  
   
   Questions:    

• What are the basic elements of music? 
• What techniques are necessary to 

perform music competently? 
• What vocabulary is needed to 

describe musical events? 
  
Performance Objectives:  

    Learners will:  
• Demonstrate appropriate technical skills for 

their particular voice or instrument. 
• Demonstrate a knowledge of the formal 

elements and appropriate vocabulary of 
music. 

• Demonstrate a basic understanding of 
musical notation. 

  
Sample Activities: 
    
    Provide opportunities that allow learners to translate music from sight to sound and sound to 
sight using iconic or symbolic (traditional) notation.  
   
    Develop a music dictionary using age-appropriate terminology including technology and 
terms from other cultures.  
   
       Demonstrate vocally or instrumentally, or through the use of music games (e.g., "Jeopardy", 
football, basketball), or movement, the definitions of musical terms.  
   
       Using CD-ROM software, examine a piece of music with respect to how the basic elements 
of music are used.  
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MUSIC 

  

Technical Approach  

to Interpreting 

  
How do the skills and language of music communicate?  
    
   
Questions:    

• What sounds are used to communicate in 
music of various cultures? 

  
Performance Objectives:  

    Learners will:  
• Describe technical accuracy, style, phrasing, 

etc., appropriate to specific musical work. 
• Explain the communicative properties of 

music in various world cultures. 
  
Sample Activities: 
      
    Perform a composition with appropriate style, phrasing, technical accuracy, expression, 
dynamics, tempo, etc., so that it communicates with an audience. 
  
    Listen to examples of music of various cultures (e.g., African talking drums, Alpine horns, 
folk songs, call and response) and examine how communication may occur. 
   
    Perform a piece of music changing some of the elements of the music (e.g., tempo and 
loudness).  How do these changes affect the message? 
  
    Examine the musical sounds now available through technology (e.g., synthesized 
accompaniments). 
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MUSIC 

 

Technical Approach  

to Evaluating 

  
   
What degree of proficiency was achieved?  
   
Questions:    

• How do my performances compare with other 
performances of the same work? 

• How does reflection on one's performance influence 
musical self-concept? 

• How does my personal understanding and experience with 
a musical selection affect my ability to interpret it? 

  
Performance Objectives:  

    Learners will:  
• Devise specific criteria for making informed critical 

evaluations of the quality and effectiveness of a piece of 
music. 

• Apply the criteria to their own performances and the 
performances of others. 

  
Sample Activities: 
    
   Sing/play a piece of music using several different interpretations (e.g., change tempo, 
dynamics, articulation, etc.).  Chose the most effective rendition and provide a rationale 
for the choice. 
  
   Listen and compare various performances of the same piece.  (Learners will identify the 
instruments or ensembles used, tempos performed and dynamics.  They will tell which 
they like and why.) 
  
   Evaluate a performance using audio/video taping. 
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MUSIC 



 
  

  

Technical Approach  

to Connecting 

  
    
How do advancing musical skills encourage lifelong learning?  
   
Questions:    

• How do these skills benefit individuals in music activities 
after graduation? 

• How do these skills benefit individuals in non-music 
activities after graduation? 

  
Performance Objectives: 
  

    Learners will:  
• Demonstrate increasing technical proficiency on an 

instrument or with the voice. 
• Develop a larger and more varied repertoire of music. 
• Develop a positive attitude to engaging in musical activities 

outside of school music groups. 
  
Sample Activities: 
   
    Perform an etude or song at an increasing degree of proficiency (technical and expressive).  
     
    Attend performances or view a videotape of soloists/ensembles that are new and unique to 
each learner's performance medium. Explore the arts culture of your community (e.g., ethnic 
festivals, folk art, arts and craft fairs).  
     
    Prepare an audition piece for a community ensemble/production.  
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MUSIC 
  
  
  
  

Creative Approach   

to Perceiving  

   
   

How are the basic elements of music used creatively?  
  
   
Questions: 

• How are the basic elements of music manipulated to create 
unity and variety in a musical work? 

• What makes two performances of the same musical work 
different from each other? 

  
Performance Objectives:  
 

    Learners will: 
 

• Improvise/create melodic and rhythmic patterns with a 
variety of sound sources. 

• Demonstrate appropriate compositional skills/styles with 
imagination. 

  
Sample Activities: 
   
    Create a single, personal system for notating pitch and rhythm.  
     
    Play/sing melodies in a question-answer format. Manipulate the elements of traditional and 
multicultural music in a creative manner (e.g., alter the rhythm of a given song to create an 
accompaniment that could be played on rhythm instruments). 
   
    Use a computer musical composition application such as "Deluxe Music Construction Set" or 
"Instant Music" to explore how changes in the basic elements of music affect unity and variety in 
a musical work.  
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MUSIC 
  
  
  
Creative Approach  

to Interpreting  

   
     
What is this music communicating?  
   
  
Questions:  

• How does the composer communicate the picture or 
story line of the music? 

• How may the elements of music be manipulated to 
change the message of the music? 

  
Performance Objectives:  

 
    Learners will: 
 

• Improvise vocally or instrumentally over a given 
melody. 

• Interpret a piece of music through 
narration/illustration. 

• Compose and arrange music within specified 
guidelines. 

  
Sample Activities: 
   
    Use instruments, voice and "found sounds" to create a piece of music on a certain theme (e.g., 
weather, a machine, an emotion, an animal).  
     
    Listen to an excerpt of music and create a narrative. Then use dance, pictures, or instruments 
in place of words to perform the story.  
     
    Use a familiar tune as a basis for improvising vocally or instrumentally.  
     
    Select a piece of program music (music based on a story or picture) such as "Pictures at an 
Exhibition," "Sorcerer's Apprentice," or "The Nutcracker" and create new music that expresses 
the picture or story line.  
     
    Using a standard jazz tune (such as "Blues Walk"), have the learners play or sing the melody 
in unison with the rhythm section and then have the learners improvise individually using the 
melody and chord structure of that song.  
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MUSIC 
  
  
  

Creative Approach  

to Evaluating 

  
Is a musical message conveyed effectively?  
   
  
Questions:  

• How does the music's title influence one's sense of 
anticipation about the message? 

• What alternate titles could be suggested for a selected 
musical work? 

  
Performance Objectives:  
 

        Learners will: 
 

• Describe what messages or emotions are 
communicated after listening to a piece of music. 

• Describe how manipulating the basic musical 
elements may alter the message. 

• Explain how the creative elements of music become 
powerful vehicles for communicating past, present 
and future messages. 

  
Sample Activities:  
     
    Play examples of music and let the learners decide a title for what was heard. Compare their 
selections with the actual titles. 
   
    Attend a performance or view a video concert and write a personal narrative on what message 
the music conveys.  
     
    Play examples of music and let the learners decide a title and/or function for what was heard. 
Compare their selections with the actual titles and or functions (include music from various 
cultures). Refer to this cell in Section E for a listing of possible music examples.  
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MUSIC 
  
  

Creative Approach   

to Connecting  
 
What does this message communicate to the individual?  
  
Questions:  

• How do musical messages compare among 
different individuals? 

• How do different composers treat the same 
theme (e.g., French Revolution through 
Beethoven's "Eroica")? 

  
Performance Objectives:  

        Learners will: 
 

• Analyze music of various cultures as a vehicle for 
communication. 

• Develop criteria for audience behavior in various 
types of concert settings. 

• Identify pieces of music which express strong 
messages. 

• Identify musical works which have a strong 
personal significance to an individual. 

 Sample Activities: 
   
    Listen to examples of music from different cultures such as "Teaching the Music of the 
Hispanic Americans" (MENC Video Resource #307 1) or "Global Meditations;" The Relaxation 
Company; Roslan, New York. Discuss what messages the piece communicates. 
   
    Discuss how audience behavior is indicative of what message the music is conveying and why 
that behavior may or may not be appropriate.  
     
    Listen to examples which express a strong message from the composer and identify the 
message.  
     
    Bring in examples of music that have a strong personal significance and explain that personal 
connection.  
     
    Use learner-generated verbal or printed pro-ram notes to connect with the audience in a 
performance.  
     
    Have learners make a verbal presentation of a music selection as if they had written it.  
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MUSIC 
  
  
  

Cultural/Historical Approach   

to Perceiving  

   
   
From what perspective is style expressed?  
  
Questions:   

• How is style in music used to express 
perspectives of life stages, ceremonies, 
history, nationalism, spirituality and nature? 

  
Performance Objectives:  
 

    Learners will:  
 

• Identify aural examples of music from 
various historical style periods and cultural 
perspectives. 

• Explain the function of music in the 
ceremonies of various cultures. 

  
Sample Activities:  
    
    Create through sounds and/or movement a piece of music for a ceremony or special occasion.  
     
    Listen to an example of a patriotic work such as Sousa's "Stars and Stripes Forever." the 
Canadian National Anthem, or "Lift Every Voice and Sing," and a movement from a symphony 
such as Beethoven's Fifth Symphony, Mozart's Fortieth Symphony, or Sibelius's "Finlandia." 
Have learners determine what function each work serves?  
     
    Use technology to create ceremonial music. Re-enact an historical time through music.  
     
    Identify how the basic elements of music are arranged to represent the perspectives of life 
stages, ceremonies, history, nationalism, spirituality and nature. Listen to how the elements are 
used stylistically to represent those perspectives (e.g., Bock's "Fiddler on the Roof," Handel's 
"Water Music," Tchaikovsky's "1812 Overture," Smetana's "Moldau," the Benedictine Monks of 
Santo Domino De Silos, "A Cry From the Earth," Music of the North American Indian, 
Folkways Records FA 37777, and Stravinsky's "Rite of Spring.")  
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MUSIC 
  
  
  

Cultural/Historical Approach  

to Interpreting 

     
What does the music mean in the context of its time and place? 

  
Questions:  

• How is musical interpretation influenced by historical 
contexts?  

• How is musical interpretation influenced by cultural contexts? 
  
Performance Objectives:  

    Learners will:  
• Describe distinguishing characteristics of musical styles that 

represent various cultures and historical periods. 
• Identify the musical characteristics of an unfamiliar example of 

music and classify by style. 
• Identify by characteristic, classify by style, and explain 

verbally the meaning of the music in its time and place. 
  
Sample Activities: 
      The learners will generate a glossary of world music terms that fit the examples being studied.  
     
    Listen to examples of music from different times and cultures and describe distinguishing, 
characteristics of the musical style.  
        For example:  
    Oratorio Chorus ("The Hallelujah Chorus" from Handel's "Messiah")   

English Madrigal ("Sing We and Chant It" by Thomas Morley)   
Spiritual ("Go Down Moses")  
Symphony ("Surprise Symphony" by Haydn)  
Ballet ("Appalachian Spring" by Copland)  
Ragtime Music ("Maple Leaf Rag" by Scott Joplin)  
Be Bop ("Donna Lee" by Charlie Parker)  
Indian (Sitar by Ravi Shankar)  
Greek (Piano/vocal - Yanni)  
Native American (Flute Music by Carlos Nakai)  
"The Smithsonian Collection of Classic Jazz" (Revised)  
Recordings RC033; P5t 19477  
     

    Sing and/or play music that represents a particular historical and/or cultural context. Explore how the 
style characteristics affect the impact of the performance on the listener.  
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MUSIC 
  
  
  

Cultural/Historical Approach   

to Evaluating  

   
  Does the music have significance today, yesterday and/or for the 
future? Why?  
  
Questions:  

• What influence does the historical setting of 
the work have on its worth today? 

• How do current events affect the value and 
use of music in today's society? 

  
Performance Objectives:  
   

Learners will: 
 

• Describe how the significance of a piece of music 
changes over time and cultures. 

• Explain how the value of music changes when 
viewed from different cultural perspectives. 

  
Sample Activities: 
  
    Listen to an example of a Gregorian chant and discuss its significance today.  
   
    Sing/play a song and discuss its significance at the time it was written.             
    For example:  

"When Johnny Comes Marching Home"  
"Star Spangled Banner"  
"Michael Row the Boat Ashore"  
"Go Down Moses"  
"Wade in the Water"  
"Follow the Drinking Gourd"  
"Yankee Doodle"  
"Chester"  
"Blowin' in the Wind"  
"If I Had a Hammer"  
"Where Have all the Flowers Gone"  
"Battle Hymn of the Republic"  
Military Songs  
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Cultural/Historical Approach  

to Connecting  

   
What connections can be made to other times, places and cultures? 
   
Questions:  

• How does music of the past still relate to 
today's audience? 

• How does music of other cultures speak to the 
listener? 

  
Performance Objectives:  

Learners will:  
• Describe characteristics of music from different 

historical periods and other cultures. 
• Identify music from our own cultures which 

might play a similar function to music from 
another time period/place/culture. 

  
Sample Activities: 
 
      Find musical examples of songs written with an extra-musical function---songs of celebration, protest 
songs, patriotic songs, e.g., Voices. 279026 (20 countries represented), Exaudi-Cuba. PROPHONE 
PCDO19. Use these songs to be the basis of short "plays without words" connected to the function of the 
song to be devised by the learners in small groups (Examples listed on C-17).  
   
      Select a known melody and write new lyrics to create a song to celebrate an event. Discuss the 
feelings conveyed by the new song.  
   
      Plan a mini-concert on a culture or historical era.  
   
      Examine musical examples written with an extra musical function and connect those functions to 
events in the learners' lives today.  
     
      Bring an example to class of classical music from movies, television, cartoons, commercials, video 
games and church. Make the connection to the original piece of music.  
   
      Examine the rituals that learners go through to begin school and compare, contrast, connect with 
rituals in other cultures (e.g., "Shanile" Lesson Plan, Music Educators Journal, July '94, Page 23).  
   
      Learn a traditional game song from another culture; e.g., "ROOTS AND BRANCHES: A Legacy of 
Multicultural Music for Children" by Patricia Sheehan Campbell, World Music Press. 
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Critical Approach   

to Perceiving  

   
   
Are the basic elements of music used effectively?  
  
  
Questions: 

• Is the music effective from the listener's perspective? 
• Is the music effective from the creator's perspective? 
• Is the music effective from the performer's perspective? 

  
Performance Objectives: 
  

Learners will:  
 

• Analyze and describe uses of the elements of music in a 
given work that make it unique, interesting and 
expressive. 

• Use basic musical vocabulary to describe musical events. 
• Develop vocabulary that describes the various music 

elements/events. 
  
Sample Activities:  
     
    Listen to and identify various vocal and instrumental sounds using traditional and non-
traditional terms or labels.  
   
    Examine the sounds and the construction of musical instruments and vocal techniques from 
music of various cultures.  
   
    Make use of synthesizers and computers to manipulate the basic elements of music; i.e., pitch, 
duration, volume, harmony, timbre, tempo, rhythm and texture.  
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MUSIC 
 
 
 
Critical Approach  

to Interpreting 

  
How well does this music evoke a response? 
  
Questions:  

• What reaction does it evoke? 
• Does it evoke the same reaction in all learners? 

  
Performance Objectives:  

Learners will: 
 

• Describe how responses to music may 
differ when listening to or performing 
music. 

• Identify mood/feeling in response to music. 
  

 

Sample Activities: 
  

      
  

J 
frustrated 

I 
agitated 
exalting 
exciting 
impetuous
vigorous 

H 
dramatic 
emphatic 
majestic 
triumphant G 

sacred 
spiritual

F 
dark 
depressing 
doleful 
glooming 
melancholic 
mournful 
pathetic 
sad 
serious 
sober 
solemn 
tragic 

E 
longing 
pathetic 
plaintive 
yearning 

D 
dreamy 
leisurely 
sentimenta
l 
serene 
soothing 
tender 
tranquil 
quiet 

C 
delicate 
graceful 
lyrical 

B 
fanciful 
light 
quaint 
whimsical A 

cheerful 
gay 
happy 
joyous 
bright 
merry 
playful 
sprightly 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Examine if the response to music is 
different when listening only or 
when participating in the making of 
music.  
   
    Listen/play/sing/move/illustrate 
and respond to music using the 
appropriate mood chart ("How do I 
feel?" chart for small children; 
Hevner Adjective Chart for older 
learners.)  
   
    Create a series of sound pieces to 
accompany the ideas, events and 
emotions dramatic related to a 
selected piece of children’s 
literature. Videotape the production;
verify its effectiveness.  
  

 
Hevner Chart 

 
Hoffer, C.R. (1973). 

Teaching Music in the Secondary Schools. 
(2nd edition) Belmont, CA 

Wadsworth Publishing Company, Inc. 
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Critical Approach   

to Evaluating  

   
What is the value of this music? 
  
Questions: 

• Why are some pieces still performed years after their 
creation while others are forgotten? 

• How do we decide what pieces to perform/program? 
  
Performance Objectives:  
  

Learners will: 
 

• Design a rationale for judging a piece of music as "quality" 
music. 

• Develop criteria for programming music. 
  
Sample Activities:  
   
    One of the ways we learn about past cultures is through their music. Have learners select 
examples of music, which would help future generations understand them and their culture.  
      
    Choose 5-15 minutes of music for a radio show on a given theme, including a variety of 
moods and styles.  
  
    Choose background music for a piece of literature that learners have read.  
    
    Have learners generate characteristics that a piece of music must have to be considered 
"quality." Using a familiar piece of music, determine its value "quality." 
   
    View a portion of a motion picture with and without the sound and explore the impact it has 
on the total experience. (i.e. "Star Wars," "Dances With Wolves", and "Home Alone"). 
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Critical Approach  

to Connecting 

  
 
Are meaningful connections made to personal experience?  
  
Questions:  

• How do musical experiences relate to my life? 
• How do musical encounters help to give meaning and 

focus to "peak" experiences, those special, meaningful 
moments in my life? 

  
Performance Objectives:  
 

Learners will:  
 

• Explain music that has been determined by the 
individual learner to relate to something meaningful in 
his/her life. 

• Explain the connections between music and significant, 
individual experiences. 

  
Sample Activities: 
  
    Indicate what pieces that are currently popular will remain well known 20 years from now? 
Why? Imagine you have enough money to buy three compact discs. Select music from three 
sections of the store that you typically do not frequent. Explain why you chose the style of music 
represented in these sections to add to your collection. 
  
    Examine musical experiences in your own life. Analyze the impact of music in these 
experiences. 
   
    How does music manipulate thoughts and feelings (e.g., TV commercials)?  
   
    Imagine a world without music for one week. How would it change your life?  
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Aesthetic Approach   

to Perceiving  

   
 How are the senses involved in responding to music?  
  
Questions:  

• How do the learners respond emotionally to the 
music? 

• How do the learners respond physically to the 
music? 

• How do the learners respond intellectually to the 
music? 

  
Performance Objectives:  

Learners will: 
• Demonstrate their response to a piece of music through 

movement/illustration. 

  

• Demonstrate their response to a piece of music through 
verbalization/writing. 

B 
fanciful 
light 
quaint 
whimsical 

• Identify feelings generated by the music. 
  

C 
delicate 
graceful 
lyrical 

Sample Activities:  A 
cheerful 
gay 
happy 
joyous 
bright 
merry 
playful 
sprightly 

     
          Listen to music and respond 

with creative movement with or 
without props.  
     
    Listen to music and respond 
with a written narrative or 
verbalization of a creative image.  
     
    Use the Hevner Adjective Chart 
and have the learners place 
markers in the appropriate 
sections.  

D 
dreamy 
leisurely 
sentimenta
l 
serene 
soothing 
tender 
tranquil 
quiet 

 J 
frustrated 

 
 I 

agitated 
exalting 
exciting 
impetuous
vigorous 

 
 
 

E 
longing 
pathetic 
plaintive 
yearning 

 
 

 

 
 

H 
dramatic 
emphatic 
majestic 
triumphant

F 
dark 
depressing 
doleful 
glooming 
melancholic 
mournful 
pathetic 
sad 
serious 
sober 
solemn 
tragic 

G 
sacred 
spiritual  

 
 
 
 
 
 Hevner Chart 

 
Hoffer, C.R. (1973). 

Teaching Music in the Secondary Schools. 
(2nd edition) Belmont, CA 

Wadsworth Publishing Company, Inc. 
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Aesthetic Approach  
to Interpreting 
  
 
Why does this music evoke reaction/response?  
  
  
Questions:  

• How does the music relate to specific life 
experiences? 

• Why does the same music evoke different 
responses? 

  
Performance Objectives: 
  

Learners will: 
 
• Show an individual response to the music. 
• Compare their responses. 

  
Sample Activities:  
   
      Select three musical works that represent different styles and have learners choose a reaction 
card (happy, sad, angry) for each piece. Learners with similar reactions could then work 
cooperatively to discuss why the music evoked that particular reaction.  
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Aesthetic Approach  
to Evaluating 

  
  
How does music relate to the individual?  
  
  
Questions:  

• How strong are the feelings evoked by the music? 
• Do feelings evoked by the music cause an emotional 

response? 
• How are feelings communicated through the music? 

  
Performance Objectives: 
  

Learners will: 
 
• Explain the feelings caused by a piece of music 

recently heard/performed. 
• Distinguish music, which has meaning fro the 

individual from music that has a more generic, 
functional intent (e.g., Duke Ellington arrangement 
as distinguished from a Sousa march). 

• Understand the meaning particular pieces of music 
have for people of cultures and backgrounds 
different from those of the learners. 

  
Sample Activities:  
   
     After listening to a song or a piece of music, ask learners to write a personal reaction to the 
music in a journal. 
 
     Ask learners to select three pieces/songs that best represent them personally to share with a 
famous person who lived several centuries ago.  Learners may wish to explain why they selected 
the music. 
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Aesthetic Approach   

to Connecting  

       
 
How does music relate to life?  
   
  
Questions:  

• How does this music make connections to life? 
• Does it connect to my life? 
• Who might feel connected to this music? 
• What message/feeling is generated by this music? 

  
Performance Objectives:  

 
Learners will: 

• Identify the expressive musical elements (rhythm, 
melody, harmony, texture, tone quality) in live or 
recorded music. 

• Describe how the expressive musical elements reflect 
the feelings of characters in program music. 

• Describe how the expressive musical elements reflect 
life experiences. 

• Select or create musical works that relate to the 
learners' lives and describe the relationship. 

  
Sample Activities: 
   
    Identify the expressive elements of music in live or recorded music.  
     
    Describe how the expressive musical elements reflect the characters' feelings in program 
music. 
     
    Describe how the expressive musical elements reflect life experiences.  
     
    Using technology, create a composition that would provide future generations an 
understanding of the learners and their culture.  
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Visual images flood our society today. from images we call works of art, to

television, signs and magazi~e ads. Every day young people interact with images that

Qttempt to convey a message in a visual language. Ju~t as we believe that students

need to understand. analyze and use the written and spoken languages, they must

understand, analyze and express themselves in visual language. The study and

production of visual art in our schools enable students to become literate and informed

adults in our visual worlds. The study of visual ort also offers learners a new avenue for

expression of emotion and ideas to all-5tudents. and especially to those who have found

no other avenue of expression.

The visual arts also offer students ways to make connections to other people, times

and places. Not all cultures have set aside a special category of objects called" art" : but

all cultures hove made objects for ritua1, and decorated or embellished objects that

record their lives, express their ideas and beautify their world. The study of anothei culture

through art allows students to make direct connections to their own experiences and

understanding .

While visual art shoulO be studied for its own sake, it also offers wonderful

opportunities for interdisciplinary links to other arts and other fields of study: For example,
.

the visual arts can aid in the understanding of historical events from diverse perspectives.

and art production can help students explore mathematical principles in concrete ways.
'

In our visual world, the arts can make other fields of study come alive for learners and

provide a connector to their experiences.

Our society has come to value creative people who can use imagination to offer

alternative solutions to criticar problems. The visuaJ arts. which value intuition, imagination

and original!ty , can offer ways for learners to explore their own creativity and thdt of

others. The arts foster critical thinking because in the visual arts we seek a variety of

solutions to a single problem. We need to be sure that we remember the imagir:1ative,

creative side of education. The visual arts can make education more relevant for our

learners; help our young people survive and thrive in our society , reach students who

have been marginalized and help students to understand diversity .
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Does this work?What am I trying
to say?

TECHNICAL
AND CREATIVE

APPROACH

What am
creating?

What
connections
can I make to
my art and

why?

0705 0604

What does the
form of this work
say about its
context?

What does it
mean in its time
and culture?

Why is this work

important?
CULTURAL/

HISTORICAL
APPROACH

What

connections
can l make to
other times .

places and
cultures?
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What are the
elements and
content of the
work?

How good do
think this is?
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reacting to this
and why?

What
connections
can I make to

my own

experience?
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15 this good? How does art
relate to life?

AESTH ETIC
APPROACH

What are the
ways we can
approach art?

How does art
make meaning?
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Definitions of Learning Process from the Visual Arts perspective

Perceiving: Perceiving is the process by which one anaJyzes the form of a work of art, the vehicle

that carries the idea. Through this process. we examine the "formal elements" of the work-the quaJities

such as a line. shape. value. texture and color-and the conceptual structure used to organize the

elements.

Interpreting: It is through interpreting t~at we ask what a work of art expresses. We consider the

subject matter of the work. what the work meant at the time it was made and the function of the work

in its society. rn order to understand deeper levels of meaning. we can consider a variety of factors:

such as. the role of art in society .matters of artistic biography or patronage. the history of ideas. the

experiences of the viewer. and other social and cultural factors.

Evaluating: It is through evaluation that we reflect on the integrity of our own work and the work

of others. Evaluation calls for constant reflection of the qualities that we value in a particular work or

in art in general. rather than a final judgment on whether a work is good or bad.

Connecting: It is by making connections that we consider how art relates to life. We may make

connections with the life experiences of the artist. with concerns of society and with our own

experiences. It can also refer to connections made between cultures and historical periods that can

be made through art. Art can often be used to understand universal concerns of humankind. to

express t~e concerns of peop1e in a particular time and place. and to express the concerns of a

particuJar artist.

Definitions of Approaches from the Visual Arts perspective

Technical and Creative Approach: This is the approach of the visual artist.'Artists use

various media and techniques to create art forms and to convey meaning.

Cultural/H istorical Approach: This is the approach of the art historian. The art historian

Critical Approach: This is the approach of the art critic. The critic looks at the artist. the historical

setting of the artist. the cul1ural context. the form and the meaning of the work of art. The critic uses the

analysis of the work and its context to make a personal evaluation of the work.

Aesthetic Approach: This is the approach of the philosopher of art. Philosophers also deal

with aspects of form. meaning and context. but link these to more broadly conceived themes rooted

in views of the human condition. Such themes include human nature, in which aesthetics often
-.

emphasize perception. feeling qnd imagination. Another theme is valuing, in which philosophers often

ask what it is that makes art so valuable and how aesthetic value is like or unlike other values such as

cultural value. economic value or moral value.
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VISUAL ARTS

What am J creating?

.What medium will I choose to express the content ofmy

work'? Why? -

.What techniques will I explore in this work'?

.How will I handle the fonnal element~ a..~ I design my work

of art'?

.How will the forms J create express the content I want'?

Performance Objectives:

learners will:

.Ex:plore a variety of techniques and media.

.Explore a variety of ways that art materials can be used.

.Demonstrate a technical knowledge and creative use of the tomlal

element'i (e.g.. line. shape. color. texture) and design rnncirlc~.
(e.g.: rhythm. balance. emphasis) in a variety of media.

Sample Activities:

Create works of art dealing with the same subject using three different techniques. Compare and contrast
,

how the elements and principles of design function in the three works. How do they contribute to the meaning

in each work'?

Discuss the medium and techniques used to create a selected art work. Have learners create works of art

u.<;ing a similar medium and/or technique that express their idea..<;.
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VISUAL ARTS

Whaf am I frying fa say?

.How will the medium and techniques I choose help me to express

my meaning'?
.How do the fonns that I am making express my intent'?

.How can I use symbols to make meaning'?

.What kinds of symbols might I choose that convey universal.

culturally-specific, or personal meaning'?

Performance Objectives:

Learners will:

.DiScu.~s the \yay the~i" selection of mediuol and tcchniques has

contri?uted to. the meaning of their work.

.Express and analyze personal and uniyersal fe~lings and ideas in

their art cwork.

.Interpret real or imagined events in images and justify .the

interpretatipn:
.Synthesize multiple ideas or views in their work.

.Provide interpretation!\ of the ideas or feelings expressed in their

work as needed.

Sample Activities:

Make masks using symbols to show membership in a group or participation in a ceremony or event. For

example. make a ma.~k that represent~ membership on a ba."eball team or a mask that symbolizes a first date

as a rite of passage.

Using a theme such as conflict, select a medium and design an artwork that will best illu."trate that theme,

Create a puppet based on an ori~inal character and write a story that features that character. Either select

a scene from the story and create a miniature 3-D set design and costumes for puppets to play out the scene,

or create a handmade picture book of the chosen StOl"y , character and scene.
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VISUAL ARTS

Does this work?

.Would my work be as effective in another medium or if I had used

other techniques?

.Does my work accomplish its purpose? Why or why not?

.Could I change my work in some way to make it more 'effective'?

.What elements would I like to change in my work'? How would I

change them '!

Performance Objectives:

Learners will:

.Evaluate the effectiveness of the medium and techniques in their.
own work.

.Evaluate the success of their work at accomplishing its purpose..

.Make proposals for changes that would make the work more

effective. .,

Sample Activities:

Create a work in a two-dimensional medium and then execute the same subject in a 3-D medium. Compare

and contrast the effectiveness of both works in conveying their intent.

Learners analyze their own works of art f~r functional and artistic success and suggest ways they might
change them to make them more effective. Create additional work.~ to reflect those changes.
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VISUAL ARTS

What connections can I make to my art and why?

.What kinds of media and techniques have been used in different
times and places?

.How and why do media and techniques differ in different times

and places'?

.How does what I am trying to say in my work cQnnect to my life

experiences'?
.What sources from my own time and place. and from other times

and places, have I used for my work? Why'?

.Does my work have something to say to the society in general?

What'?

Performance Objectives:

Learners will:

.Explain what the technique and medium communicate about the

cultural. -physical, geographical and individual context of the work.

.Explain how the cultur.al. physical. geographical. historical and

individual considerations shape the choices about fornls. media and

techniques that they and other arti!its make.

.Analyze and discu..~s the sources of their own work~ and of other

works.

.Articulate the way they intend others to respond to their work.

Sample Activities:

Have learners make a survey of their schoolmates or of artis~s in the con1ffiunity to deternline what

materials they use in their art. How do these materials vary in different situations? What factors might

detern1ine some of these choices'? What choices have learners made in creating their own works'?

Have Icamers look at a work of art that is unknown to them and/ speculate about its origin based on the

medium and techniques used. Research the work to validate the speculations.

Investigate the fornl. meaning and function of works of art from other cultures and create a work with

similar meaning or function for today's culture. Have learners write a statement that makes connections

between their artwork and the artwork from the other cultures studied.
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VISUAL ARTS

What does the form of this work say about its context?

.What characteristics might works of art from different cultures

have in common'? How might they differ'?

.What kinds of characteristics contribute to a cultural and/or

historical Sty le'?

.How do cultural $tyles change over time'?

.What differences can be found in works by different artists from

the same culture'?

Performance Objectives:

learners will:

.Compare and contrast the formal elements of works of art from

different cultures.

.Describe, analyze and cla.~sify a variety of culturai/historical Sty les.

.Describe, analyze and cl~sify a variety of personal artistic styles

wi~n several different cultures.

.Discuss the factors that might contribute tQ change in cultural style.

Sample Activities:

Look at works of aft from a single culture over a period of time. Working in groups. order the works along

a time line. Discuss the different solutions and the criteria used. Research the works to validate the conclusions

reached.

Using reproductions of works of art from two historical styles. divide the work.., by style. Discu..'s the

criteria groups u..'ed to make the divisions. (This activity also applies to Critical Perceiving.)
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VISUAL ARTS

What does it mean in its time and culture?

.What are some elements of our shared culture that enable us to

unde~tand images'?

.What things might you want to know about a historical period to

help you interpret inlages from that culture'?

.Within a given culture. what things might you want to know

about individual artists to help you interpret their work.~'?

.How can works of an provide a variety of perspectives on a

common theme'!

.What kinds of universal themes might J ink works from different

cultures'!

Performance Objectives:

learners will:

.Examine and analyze contemporary visual images in the context of

popular culture. .

.Interpret visual image~ in their culturdl/hi~torical contexts.

.Demonstrate the way individual experience contributes to meaning

in art-

.Cite examples and explain how works of art provide a variety of

perspectives on a comn1on theme.

Sample Activities:

Using an object from another culture in a museum setting. analyze what it might mean in its culture.

Research culturaVhistorical information and reevaluate the cultural meaning of the object. Discu.~s the ways

an object created by one culture might be interpreted differently by another culture.

Create an artwork using symbols from today's popular culture to express an idea.

Research two aJti~ts within a single culture and time period and compare and contrast influences on their

personal interpretation.~.
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VISUAL ARTS

Why is this work imporfant?

.What factors make this work important today?

.What factors have been used in other times and places to

evaluate a work of art?

.How have evaluations of particular works changed over time and

across cultures'?

Performance Objectives:

Learners will:

.Evaluate a work of art from at least two different cultural/historical

perspectives based on historical investigation;

.Discuss the criteria that their own culture uses to evaluate art

works.

.Interpret the historical and contempo~ value of an artwork and

predict its future value.

.Explore how the evaluation of a work of art has changed over time.

Sample Activities:

Look at a diverse group of objects and categorize them according to craft or fine art. Justify each decision.

Discuss selected factors: such a.~. possible gender of the artist function or culture of the work. etc. that

contributed to the categorization. How do categorizations affect the way one values different works'!

Examine a work of art from another culture that ha.~ mythological content and research what this content

means.in that culture. Write an essay discussing how this work is important to that culture. Make a work of

art that represents a contemporary cultural hero. How is one's work important to his/her culture?

Choose a well-known work of art and make a survey of why people think the work is important. Analyze

the kindlj of answers received. Develop a list of criteria used to evaluate the work. Research how the work

wa.~ valued in it~ time. Discuss how the evaluation might have changed overtime.
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VISUAL ARTS

What connections can be made to other times, places and cultures?

.What societal conditions have affected the making of a particular

work of art'!

.How does a work of art reflect the concerns of its society?

.How can a work of art serve a.~ a record of its culture for future

societies and what continued impact might it have'!

.What universal concerns do people address in their works of art'!

Performance Objectives:

Learners will:

.Examine and discuss societal coI)ditions that might affect the

making of an artwork:

.Demonstrate ways in -which work.~ of art confirnl or challenge

societal value~.

.Discuss and give examples of universal themes addressed through

art.

Sample Activities:

Rcscarch the historical conditions leading to 'a work that deals with a controversial event or issue, such

as Picassu 's painting of Guemica. Referring toa recent weekly publication. select a controversial event. Have

learners develop and express their ideas about the event through a work of art.

Examinc works of art from a variety of cultures that address a common theme. Have each learner make

a work of art intclllrcting the theme from his/her perspective.

Look at a sclcction of artworks and research the social concerns of the various places and times in which

thosc works wcre created. How are these social concerns reflected in the artworks'! Make a ~'ork expressing

a social concern of our timc.
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VISUAL ARTS

What are the elements and content of the work?

.What are the fonnal elements that make up this work of art'?

.How does the form express the content'?

.What are the characteristics of this work that make it part of a

particular style'?
.In what ways do the media and techniques used challenge me?

Performance Objectives:

Learners will:

.Analyze how the formal elements and principles ~re used in a work

of art-

.Discuss how formS express the conterltin a work of art,
'. Discuss the kinds of characteristics that contribute to general.

historical or personal stytes.

.Consider and analyze work." that challenge conventional definitions

ofart through media andl'or technique.

Sample Activities:

Look at reproductions of work." of art from two historical styles. Working in groups. divide the works by

style. Discuss the criteria groups used to make the divisions.

Collect and read newspaper articles dealing with works of art which challenge conventional definitions

of art through media and/or technique (e.g., conceptual art. environmental art, installations, collaborative
works). Discuss the ways in which these works are challenging. Work in groups to design and/or create an

art form that challenges conventional standards.

Read examples of critical reviews of works of art and discuss the ways work.~ are described. How were

the elements and style of the works described? Write a description of a work of art using appropriate

vocabulary.
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VISUAL ARTS

How am I reacting to this and why?

.What do 1 think this work is trying to express:

.Is this work expressing a significant idea or emotion'!

.How do I respond to the expressive qualities of this work'!

Performance Objectives:

Learners will:

.Examine through individual writing and group discussion significant

idea.') or emotions expressed in a variety of works of art-

.Write a critical response to a work of art.

Sample Activities:

-Match works of art withwo!d.,; descriptive of emotion.,; and idea.,; (e.g., niad,scared. love. safety and
, , , c .

freedom). Explain what aspects of the wQrksconnect to those terms. (Help y(}ung children to find ~ppropriate

vocabulary to describe what they are seeing. Works of art and descriptive words should be chosen carefully

so that the meaning of the images is not trivialized. )

Experience a live or video presentation of a perfomlance that conveys a particular idea or emotion. Choose
,

from among se:veral works of art the one that best conveys a similar idea or emotion and explain why. Have

learners create a work of art that expresses a particular emotion.

Have learners write letters to an artist asking questions about a specific work. Research the artist. style and

culture. Reverse roles and have learners respond to their letters from the artist's viewpoint. explaining what

the artist was trying to express. or role play an interview with the artist.
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VISUAL ARTS

How good do I think this is?

.What characteristics make this work successful'? Why?

.Are there element~ of this work that are not successful? Why1

.What are the criteria that I u.~e to judge a work of art'?

Performance Objectives:

Learners will

Explain and justify their own criteria for judging artwork

Write a critic'41" essay evaluating a work of art.

Sample Activities:

Look at examp les of functional art ( quilts. blanl.;;ets. pottery .niasks. tools, etc. ). Develop criteria to evaluate

both :functional 'and a11istic success of these works; Discuss hoW functiori and fonn relate;

Collect examples of critical reviews from journals. magazines and newspapers. Analyze the content of the.-

writing by identifying stdtements which describe. analyze. compare and evaluate. Using that rnodeI. write a

critical review.

Have learners establish a list of criteria for evaluating their own work and compile a portfolio of their

"best" work at the end of the semester based on these criteria.
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VISUAL ARTS

What connections can I make to my own experience?

.What factors do I use to evaluate works of art'!

.How have my experiences helped me to foll1lulate criteria for

evaluating art'!

.How do my evaluative criteria differ from those of others'!

.How do I apply my evaluative criteria to my work'?

Performance Objectives:

Learners will

0. Demonstra(e awareness of the art~' connections to elements of

their lives.
° Compare and contrast the life experiences that appear in images and

.their own life experiences.
° Analyze how their own'experiences influence their critical

judgments about their works and the works of others.

Sample Activities:

Have Jcamers choose a work of art that the~ relate to strongly and write or tell a story or a poem that

connects the work to some experience in their own lives. Make a work of art about their own experience.

Each learner will pick three works from his/her portfolio and dev~lop a list of criteria that might be used

to evaluate these works. Have learners compare their criteria with the criteria developed by others in the class.

Find three or four work.~ of art that deal with a similar theme or subject but which come from different

timcs and places. Have learners pick the work that they most identify with and explain why. Each learner will

write a letter to the artista.~king questions about the work. Have learners do research on the artist and his/her

timc period. Have learners answer their own letters from the artist's viewpoint. Have learners make their own

work of art on a similar topic but from their own point of view.
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VISUAL ARTS

What are the ways we can approach art?

.What are some ways art can be approached (i.e.. form. expression,

function. connection to reality)'?

.What types of approaches have been used in variou.'i times

and places'?

.ln what way do r usually approach artworks'!

Performance Objectives:

Learners will:

.Demonstrate a knowledge of various app~oaches to works of art:
Example approaches: Does this work look real'? (mimetic): What is
this object used for'? (pfagmatic): How does this make you feel'?
(expressive): and What kind.' of shapes do you see'? (formal).

.Explain now an approach to art is connected to it.' culture.

.Describe and analyze a work of art from several different point...,

of view.
.Describe an approach to art that differs from the approaches most

common in their own culture-
.Articulate their own approach to art.

Sample Activities:

Working wit4 a variety of approaches to art (e.g.. mimetic, pragmatic, expressive and formal) and a variety
of images. have learners group the images according to the approach they think suits the image best. Discuss
some of the images from approaches that do not suit them. How do the discussions of the images differ?

Have each learner identify his/her personal. community or culrural heritage by talking to family or
community members. Bring to class an object or art work that represents that cultural heritage and discuss it.

If possible, bring in a parent. grandparent or community member to exp'ain an art's tradition.

Have learners write an essay describing their most typical approach to art and use images from their

portfolios to illustrate their essays. Take a different approach to art and examine the same works.
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VISUAL ARTS

How does art make meaning?

.How are symbols used in society to express ideas?

.How does a particular .work construct meaning through fonn,
symbols; techniques and medium'?

.Can artwork be functional and have meaning'?

Performance Objectives:

Learners will:

.Examine a particular work and discuss how forn1, symbols,
techniq~e and medium -construct meaning~

.Consider whether artwork can be functional and have meaning.
Argue both sides of the issue.

.Use symbols from contemporary society to express idea.'i.

Sample Activities:

I Collect special interest magazines (e.g., environmental. business. teen. etc.). Working in groups. create a

collage using inlages and text from the magazines to make evident the viewpoint being expressed.

Collect examples of works of art that have a function; focusing on a particular medium (such as pottery.

clothing. utensils. ceremonial objects). Working in small groups. choose a particular culture and investigate

the cultural function and meaning of the works. Discuss in a large group how functional objects can have

meaning and how removing them from their own culture can affect that meaning.
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VISUAL ARTS

Is this good?

.What value do I place on a particular work of art'?

.What purpose does this work serve in society? Is it a

worthwhile purpose'!

.How have people evaluated works of art in different times and

places'?

Performance Objectives

.earners will:

.Compare and contra.~t how people have evaluated works of art in
different times and places.

.Demonstrate a knowledge of the various purposes art can serve in

society.
.Cite examples ofways in which society has used art to influence its

members. Discuss positive and negative aspect.~ of this ( e.g..

propaganda. commercialization).

Sample Activities:

Have learners look at three or four works of art and choose their favorites. describing what affected their

choices. Compare reactions among learners. Were different work.<; chosen? Were reasons for the learners'

choices similar'?

Have learners evaluate the purpose of a work of art that is intended to be temporary (such as Christo's

"Wrapped Coast"). Have learners explain the purpose and worth of that work to a person living in the 19th

century? Discll'is what aspects of this work would be of most value in the future ( e.g.. the idea. the planning

and execution. the temporary work. the docun1entation of the event).

Collect examples of w()rk.~ of art that have a function. focusing on a particular medium (i.e., pottery,

clothing. utensils and ceremonial objects). W0rking in small groups, choose a particular culture and investigate

the culturdl function and meaning of the works. Discuss in a large group how functional objects can have

meaning and how removing them from their own culture can affect that meaning. (Activity for Aesth.etic

approach to interpreting.) Now consider the differences between how the works are valued in th~ir own culture

and how they are valued by the culture that has appropriated them.
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VISUAL ARTS

How does art relate to life?

.How can art express my personal emotions. ideas and opinions?

.How does art affirm or challenge societal values'?

.What can we learn about the significant values of another culture

through its art?

Performance Objectives:

learners will:

.Give examples and discuss work.,; of art that affirn1 or challenge

societal or personal values.

.Express personal emotion..~, idea..~ and opinions through. art.

.Discuss and give examples of what can be iearned about the values

of another culture through it~ art

Sample Activities:

Look at a work of art from another time or place that portrays some event learners can connect with. Have

them share and discuss their experiences that are similar to events portrayed in the work of art. Have reamers

create works that portrdy their own experiences.,

Compare andcontra.~t male and female images from a historical culture with contemporary popular images

of men and women ( e.g.. from sports. health and beaut;y magazines). Discuss Idealization and societal values

in the two cultures.

Choose a contemporary issue that is important to a majority of learners and pave them express their

opinions about the issue in individual visual statements.

D19



Section 5. "The Arts: An In-depth View..' is devoted to elaboration and examples of
selected content cells from the sections on dance theatre. musfc and visual arts. We
suggest possible level applications for performance objectives and sample activities.
Narratives provide additional information about content .

CONNECTINGPERCEIVING INTERPREnNG EVALUATING

TECHNICAL
APPROACH

THEATRE

How do
components of

theatre express

meaning?

VISUAL ARTS
What
connections
can I make to
my art and
why?

DANCE
What are the
movement
elements and
skHis in dance?

MUSIC
What degree
of proficiency

was

achieved?

CREATIVE
APPROACH

MUSIC

How are the
basic elements
of music used

creatively?

THEATRE
What links can
be made from
this theatre
experience to
life?

VISUAL ARTS
What am I

trying to say?

DANCE

Were the

goals
achieved?

MUSIC
What does the
music mean in
the context of
its time and

place?

CULTURAL/
HISTORICAL
APPROACH

THEATRE
From what

perspective
does one view
a theatre
event?

DANCE
What
connections
can be made
to other times
places and
cuJtures?

VISUAL ARTS

Why is this

work

important?

CRITICAL
APPROACH

MUSIC
Are the basic
elements of
music used

effectively?

THEATRE ,
Why does one
choose "this"
rather than
"that"?

DANCE
How am I
reacting to this

and why?

VISUAL ARTS
What
connections
can I make to
my own
experience ?

AESTHETIC

APPROACH

DANCE

What is my

response?

MUSIC
How does
mu~jc relate
to life?

VISUAL ARTS
What are the
ways we can
approach art?

THEATRE
What does this
mean to me?
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DANCE

What are the movement elements and skills in dance?

.How many different ways can I move'!

.How is !hyth1n incorporated into dance'?

.How is technique used inperfonnance'?

.What dance steps can be combined to create a dance'?

Children love to move, and they learn through engagement Of the whole self They need to become literate
in the technical aspects Of dance in order to use this natural filcility as a means Of self-expression and

.,
communICatIon: .

~

Learners will:

Upper Elementary/
Middle Level

High School LevelPrimary Level

.Demonstrate ba.."ic dance
fundamentals and vocabulary
and identify underJying
principles. "

.Demonstrate a high lev~1 of
consistency and reliability in
perforn1ing technical skills.
.Create and perfonn with a
high level of technique/skill.

fdentify and clearly
demonstrate a range of
dynaJnics and movement

qua1ities.
., Demonstrate rhythmic

accuracy,

A Closer Look:

Dance education begins with an awarencs~ of the movement of the body and its' creative potential. At a
beginning leveJ, reamers become engaged in body awaJ'eness, movement exploration and skill devclopJnent
that promote recognition and appreciation ofsclfandothen;,At the middle level, beginning skills are refined

and expand~d,with ilnemphasis placed on the discovery of dynamic movement qualities, sequ~ncing and
cooperation. Advanced participants demonstrate a proficiency in a wide range of dance skills and techniques,

while advanced learners deJnonstrate mastery of these skills and techniques. Facilitators should be cognizant

ofage-appropriate ~ctivities and build upon the participants' natural inclinations.
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Primary Level
Identify locomotor skills. Write each locomotor skill on pieces of paper.
Shuffle the individual pieces of paper in a container. Pick one of the
locomotor skills at rdndom and demonstrate the skill. Demonstrate the skill
in different p:athways or at a specific tempo. Participants could then be .

grouped to combine their selected skills into a movement pattern.
RELATED QUESTIONS:
What level of technique was achieved?
How do dance and healthful living relate?

Using cooperative learning techniques, perfonn a spatial pattern. The
participants could act out the motions of painting their names using their
head a.~ a paint brush.
RELATED QUESTIONS:
What are the movement elements and skills in danc~'?
Were the goals achieved'?

Upper Elementary /Middle Level
Follow verbal cues for ethnic dances and follow the caller's c~es whiJe,

" " ...c perfol1l1ing the dance-
" ;. :" .;. .RELATED QUESTIONS:

, HoW do we create and cornmuriicate through dance'? :

What is being conmlunicated?

High School Level
Respond to music using improvisational movement When the music stops,
balance on one fulcrum each. with a partner. They should. using equal
force. have physical contact with their partner. (Fulcrum-one ba.~e of
support). "

RELA TED QUESTIONS:
How do we create and communicate through dance?
Why is this e~erience significant?

Advanced Level
Have the learners create a short dance based on a short poem. Perform the
dance to music.
RELA TED QUESTIONS:
What are .the principles, processes and structures used in movement studies
and choreography? .

How do we use form and style in dance?

Create a dance based on morning activities. Music could be added to
comnlunicate mood during these activities.
RELA TED QUESTIONS:
What connections can we make to dance?
What are the movement elements and skills in dance?
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THEATRE

How do components of theatre express meaning?

.How does a play express meaning?

.How is meaning conveyed by the actor? Through design
elements? Through text?

.What are the minimal componentS needed to express meaning?

The components of theatre include the actor, stage. scenic elements. ,s-cript and audience,

Performance- Objectives:

Learners will:

Primary Level Upper Elementary /
Middle Level

High School Level

.Explain how the
architectural elements of the

peIfonnance space contribute
to the production's meaning.
.Identify various theatrical
styles and how each expresses
a different meaning.

.Identify and analyze the
ideas in a play; .

.Explain how a play"s
themes are transmitted
through characters and p)ot.

.Demonstrate how verbal and
nonverbal communication
work together to present a
characteL ..
.Explain what scenery and
lights bring to a theatrical.

performance.

.A Closer. Look:

Each of the basic components of theatre expresses meaning in a different way: the actors through their voices
and bodies; the script through plot, characters, themes, words, music and opportunities foispectacle; the stage
by defining and framing the a~tion; the scenic elements by embellishing and commenting upon the action; and
the audience, which affects and gives meaning to the entire production, These elements work together to
provide a theatrical experience from which meaning may be gleaned by evl;fYope involved.
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Primary Level
Have each learner create a character of "a lion." Discuss the different
interpretations. How are they all alike? How are they different? What
feelings were expressed? How were they expressed? Create anotlier
character-a mouse, lion-tamel: or gazelle-and express the same feelings.
Discuss how they were the same. ..
RELA TED QUESTIONS:
What level of proficiency was achieved?,
What is this work trying to express? Does it achieve that?

Divide the class into groups and have each group select a story to
dramatize. Have them create the setting on an overhead transparency for
the scene. Share -their designs with the class.
RELATED QUESTIONS:
How might theatre help people express what they understand?
What is this work tiying to express? Does it achieve that'?How do the compoI:IentS of theatre express meaning? ,

Upper Elementary /Middle Level
Look at pictures or video excerptS from different productions of the same

-.: play. Compare howthe-design elements were used. Discuss how these

images affected the learner's understanding of the play.RELA TED QUESTIONS: -

.What criteria will be u.sed to describe this event?
., .What respons-es are evoked?

List the' ideas in a particular play or story .Create a scenario, improvise a
scene or relate a personal experience which incorporates those ideas.
Discuss how each reveals the idea." through characters and action.
RELATED QUESTIONS:
Why do we choose "this" rather than "that"?
In what ways was the theatrical process effective?

High School level
Read a play; Detennin.e the -style of the piece. Select another style.- How
would the' play c-hange if it were pro~ced in that style?
REI:.ATED QUESTIONS:
What basic components are needed to appreciate and participate in a
theatre activity'?
Why do we choose "this" rather than "that"?
What responses are evoked?
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MUSIC"

What degree of proficiency was achieved?

.How do my performances compare with other perfonnances
of t~e same work'?

.How does reflection on one's perfomlance influence
musical self-concept'?

."How does my personai understanding and experience with a
musical selection affect my ability to interpret it'r " "

EvaJu(ltion qf a pel,;f{JrmafJce takes two fonm' in musi?':' Eva/uation of pel:folmance b.v others a~d

evalui:zti(!n qfpeif(Jl.'nQ]ic~b.vse!f An,importanlpart ~fa chifd's rnllSz'c educqtion is to be ab/eto
perform ()r JL\'ten toa jJiete and reflect oriit. evaluate It. 'and determine its musical worth. it is, , , -, ' , " , .--c ..,"

;jmiJo!ta1{ ?,b.a(lean~e,!..~ ~~~Olne prq/i~i!"nt ,at evaluating and re:fining both during:a,!dafter jI1e:~,::,

p~I,f(jrmaJ:1c.~:;.:'",:':~.::":.':.:':':;,,"::;;:,;,: " ' '", ":.: -.." '.:,',:' -cc",;",:,;;,',

~

lea~ners wilf:

Primary Level Upper Elementary/
Middle Level

High School Level

.Devise criteria for "

evaluilting perfomlanceR
,\ al1dcompo.'iition5. ,

.Develop criteria for
evaluating the quality and

.;effectiveness of music
pertoll11ances and
col:11positions. and apply the

.criteria in.their personal
listening and perfonnil1g.

.Develop specific criteria
for making infonned critical
evaluations of the quality
and effectiveness of

perfonnances. compositions,
arrdngement~ and
improvisations. Apply the
criteria in their personal
participation in music.

Advanced Level

.EvalU".lte apcrfornlance,
composition, arrangement or

improvisation by comparing'
it to similar or exemplary
models. ,
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A Closer Look

The teacher will provide opporturiities for the learners to devise criteria for evaluating perfornlances

and composition thro-ugh .generntirig lists of descriptive words;- -, .' ,'- '- , , i

.listening tQ musical examples which allow learners to ~se the descriptors. ' , ,
-.modeling CO!Tect and incorrectperfonnance practices. ' , -'"-; -

, .providing an evaluation -model. -.'- -;' ,

Sample Activities:

Primary Level
Select a piece of music or ~ong with which reamerS are ,
Tamiliar: .Discu.~s :with them; in tem1.~ of characteristics of
the music (loud/soft: fast/slow. u.~e of repetition). ~hy they
rike the rnu.~ic. Listrearners' responses on the board. ,

RELA TED QUESTIONS:
How do skills/language communicate'? .
How a~e the b.asic el~men~of mlL~ic used creati~ely.? "-"- :

Wh~t ~ords can we use to describe perforniances 'and'. ;
.compo~ition~? .' .,':, ;,;::c.~ :.: , :"',~;. .";: ;:.:'.;\:";:~~:'

~ppe.r ili~y ar~;tllk.~~hl?w ~6s~~: wh~t ..:.';:'..:.
": -: .>.: " :;"::.: ,,'.~riteriawould they usectotalk a.bot!t the 'ri1:u.~icofa'ctllTerir

What does this message con1IDunicate to.the-individ~al.?:
.; ..' ,. , ..What is the value ofthis music.j-.-, ..., ..

..: .What degree ofproficiency was,achieved.?

High School Level
Create a matrix using the elements of music for one axis
(pitch, duration, loudness, ~.one quali~, texture and style),
and the titles of mu.~ic for the other axis; At the point
where the axes intersect, have learners write descriptors of
the music they hear, ;'
RELA TED QUESTIONS;
What ski}ls/language are needed to express evaluations of
the q1.iali~ and effectiveness of a ~usical work or

perfonnance'? .
Why does this music evoke a reaction/response'? .-

What is the merit of this music?

What degree of proficiency w.as achieved"?
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VISUAL ARTS

What connections can I make to my art and why?

.What kinds of media and techniques have been used in different

times and places'?
.How and why do media and techniques differ in different times

and places'?
.How does what I am trying to say in my work connect to the life

experiences I have had'!
.What sources from my own time and place and from other times

and places have I used for my work and why'?
.Does my work have something to say to society in general'! What'?

The work ~f artisls i\' es.\,entially to establish connections. to communicate with the world aroul1d them
Artist.\' are i,!fluenced by cultural. ph-vsical. geogrqphical. hi.\'torical and individual consideratiol1~',
Despite.\,uch con.\'traints, the choice.\' that izl'tistsmake communicate vari()usme.\,sage~. acros.\'
generations and culture~..

learners will:

Upper Elementary /
Middle Level

High School LevelPrimary Level

.Compare how artists in .
different times, places and
cultures use various media
and techniques.
.Analyze and discuss the
sources of their own works
and of other work~.

.Explain what the
techniques and media
communicate about the

cultural. physical,
geographical and individual
context of the work.
.Explain how the cultural,
physical, geographical, ,

historical and individual
considerations shape the
choices about medium and

techniques that they and
other artists make.
.Articulate the way they
intend others to respond to

their work.

.Articulate how they use
different materials and
techniques in different
settings (for example, at
home, at school: in

museum.~, at clubs).
.Identify the materials and
techniques that artists in a

particular cultural, historical,
geographical, or individual
setting might use.
.Use different materials and

techniques from a variety of

cultures.
.Describe the choices they
have made for their own
work and tell why.
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A Closer Look:

Exalnination of the technical and creative decisions made in existing artwork reveals infonnation about
the cultUre and time in which the work wa..~ created. A material or technique might be chosen because
it is most available or because it has a cultural significance. For example, the potters of Native

American Pueblo culture maintain the traditions of their ancestors in gathering and preparing the clay,
and in funning and decorating their pottery while establishing their own style within the tradition. By.
exploring technical and creative decisions made by other artists, learners can make connections to
other cultures and times, as well as make infonned choices about their own works.

Sample Actjvities:

Primary Level
Make a survey of their schoolmates or of artists in your community to
determine what materials they use in their art. How do materials used
vary in different situations'! What kind" of factors might deternline
some of these choices'! What kinds of materials are available in your
area'! Create a work of art from found material in their schoolyard.
RELA TED QUESTIONS:
What is the fornl of what I am creating?
What does the fonn of this wor~ say about its context'!
\\'hat connections can I make to other tinles. places and, cultures?
What connections can I make to my own experience'!

Upper Elementary /Middle level
Look at a work of art that is unknown to you and speculate about its

origin ba..'ied on the medium and techniques used. Reseal"ch and discuss
what is known about the context of the work and how the medium
used helps to interpret the context. Using contemporary media (photos,
fax,. video, computer graphics. graffiti. etc.) create a work of art in ,

which the medium is the message.
RELA TED QUESTIONS:
What is the form of what I anl creating?
What am I trying to say?
What does the form of this work say about its context?
What does it mean in its time and culture?
What connections can I make to my own experience?

High School Level
Exan1ine items from a variety of cultures that have been designed for
specific functions. Select a functional item from contemporary culture
to focus your work around. Start with an actual object and personalize
it to your life by altering the original design through manipulation of

the actual object, by the addition of shapes, objects, materials, color or
decoration. For example, take an ordinary chair and transform it to
personify you~elf or a hero in today's culture.

RELA TED QUESTIONS:
What does the form of this work say about its context'!

What connections can I make to other times, places and cultures'?
What connections can I n1ake to my own experience?
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MUSIC

How are the basic elem~nts of music used creatively?

.How are the basic elements of music manipu\ated to create unity
and variety in a musical work'!

.What makes two pert()m1anCes of the same rnus.ical work
different tram each other.?

The cl:eative pr(Jcess heKins with explnrin;!i: ,\,(JuncL\' thrnu,~h listenin,~ and impr()vi.\'in,~ and e\l(

through huildin,g a technical skilllnntaii(mallanKuaKe, inf() pe(li)rmill,!;, and l:()mp(),\'in,!;'.

}e.~

Perf9rmah~~c'Objectiv:

learners will:

-

Primary .Level Upper ElerrientarylMiddle level. . Hjgh School Level

.I~lprQvise/create short

rilel?dies ~~vergiven rhy~l
accompaniments using
specified guidelines. -

.., ,

.ImprovISe/cre~t~ melody,

ham1ony and. rhyttu11 in a-

consistent stYle. ~eter and

tonality. ,

, , .' ' .
c. Imp!-oV1Se/cr~ate simple, " .' , ,. -

melodic'!l;rid rhythrilic :

patterns with a varietY :of

-sqund sources. :

Advanced Level

.Demonstrdte appropriate

compositional skills/styles
with iniagination.

A Closer Look:

Teachers enable learners to understand the creative process by

.providing a variety <?f directed listening experiences-

., ' ..P!oviding opportunities for the learners to explore rhythnl and melody through the u.')e of, .c ,
":', " "- classroom instruments, voices and other sound sources.

..".; : .helping learners acquire the musical skillslnotationall,mguage to successfully inlprovise;

.,.' ...compose and perform;
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S':1mple ,Activi.ties

Primary Level
Learners should experimenr with a variety of in",trument" and fOWld

sound'\ (rhythn1 sticks. Qrff instrumentS. homemade instrumentS. tone

chimes. body percussion. etc.)
RELATED QUESTiONS: c
How do ~he skills anq language of music conwunicate'? .-' c ,.
How are the basic elementS of mu.'lic used c~eatively.? ' " :' , ';

What can be u'led to create music? ' : '.

Primary Level and

Upper Elementary/Middle Level., Share, describe and evaluate the .learners .improvisations,

...' RELA TED QUESTIONS:
How are the basic elements of m~ic used creatively'?
What are some ways of creating music'?

Create a single. personal system for notating pitch and rhythm.
Manipulate the element.1i of traditional and multicultural music ina
creative manner (e.g.,alter ~he rhythm ' of a given song to create an

ar;.co~lpaniment thaicould be. pla.y'ed on rhythnl .risn-uments}, ::'.:c::c.

.Singsongs oyer a'varietY of rhyt~partems:; .; ;'

H.l,)w.domeJody.arid rhy~ -~~rk together -in '4.~ong?

Upper Elementary/Middle Level
and High School Level

Play melodies on ins~mcnts in a question/answer fonnat.

RELA TED QUESTIONS:
How ~re the basic elements of ii1U."ic used creatively'?

Primary level.
Upper Elementary/Middle level,qnd High School level c

Listen to a variety of musical styles and describe/identify the creative
elenlent.~. Use a computer musical composition application such asa
"Deluxe Music Construction Set" or "Instant Music" to explore how
changes in. the basic elements of music affect unity and variety in a

,musical WQr:k ' ; ,

RELATED QUESTIONS: .-.
What is musical,s~le'? From what perspective is style expressed'?How ,do cultural influences affect ourperceptiori of music'? ,
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VISUAL ARTS

What am I trying to say?

.How will the medium arid techniques I choose help me to express

my meaning?
.How do the forn1s that J am making express my intent'?
.How can J use symbols to make meaning'!
.What kinds of symbols might J choose that convey universal.

culturally specific or personat meaning'!

The creating (~f a wo~.k of art is not on(v about producin,~ an image. it is about expressing ideas and

emotion.\', Artistic expres.\ion can be a means ~f self communication as' well as' communication to a larger
audience.

.

Performanc~ Objectives:

Learners will'

Primary level Upper Elementary /
Middle Level

High School Level

.Discuss the way their
selection of medium and

techniques has contributed to
the meaning of their work.

.Express a vari'ety of
emotions and idea.~ in images,

.Employ symbols to express
idea... and 'feelings in images.
.Explore and narrate reaJ or
imagined events in images.
.Articulate the relationship
between their work and their

experiences.

.Discuss the way their
selection of !11cdium and
techniques has contributed to
the meaning of their work.

.Express basic emotions and
ideas in images.
.Describe and narrate real or
imagined events in images.
.Describe how their work
relates to their own

cxperienccs.

.Discuss the way their
selection of medium and

techniques has contributed to
the meaning of their work.

.Express and analyze
personal and universal
feelings and ideas in their
work.

.Interpret real or imagined
event., in images and ju...'tify
the interpretation.

.Synthesize multiple ideas or
views in their work.

.Provide interpretations of
the ideas of feelings expressed
in their work as needed.
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A Closer Look:

When adult~ obserVe a child in the process of making art. they often comment on the subject of the

artwork. "1 see you're drawing a horse," but fail to recognize the significance of the image to the artist.
what it "means." If this is done. our question only reinforces the idea that art is about a subject rather

than a legitimate expression of emotion or ideas. Here is our opportunity to allow children to be artists, to
express emotions in images as well 3;8 through verbal and written responses. This is the opportunity we
have to explore questions of meaning and content. What does the artist do from the artist's perspective'?

Primary Level
Listen to children's stories in a group. Discuss characters within the

selected stories. Create a character: in the form of a puppet and create
costume details. Have learners write an original story in which their

character stars. Have learners complete a 3-D "scene" for their story in the
form of a miniature set design in a shoebox. Share the stories with

classmates in the fo~ of handmade picture book.~ of the characters and
scenes the learners created.
RELA TED QUESTIONS:
What is the fonn of what the learners are creating'!
Does this work'! .

What does the fonn of this work say about ill; context'!
How does art make meaning'!
Whgt are the learners trying to say'!

Upper Elementary /Middle Level
Discuss the use of symbols in visual art while looking at exanlples of
works using symbols. Have learners make an assemblage sculpture
(freestanding or wall hung) which uses symbols from their own culture.
(Culture may be peer group, fanlily genealogy, community symbols. or
personal in natute.) For exanlple, learners may wish to symbolize teams
or clubs to which they belong or the music, fa.~hion trends. etc. of their

peer group.
RELATED QUESTIONS:
What connections can learnerS make to their art and why?
What does the form of this work say about its context?
What does it mean in its tirneand culture'?
What connections can learners make to other times. places and cultures'?

High School Level
Select works of art which demonstrate the use of themes. I{old a
discussion about how artists address thematic ideas (for example, conflict).
Have learners select a theme, choose a medium, and desi~ an artwork
which they believe will best illustrate their chosen theme.
RELATED QUESTIONS:
What is the form of what I am creating?
Why is this work important?
What connections can I make to other times, places and cultures?
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DANCE

Were the goals achieved?

.What is the importance of evaluation'?

.How does one evaluate goal achievement'?

.What are the sources of feedback'?

Dance i.", a medium for personal creativity. By developin[l. participants' ability to express feelings,

percep~ons, imtl[l.es and thoughts through dance movement. they de7Jelop insight for evaluatin[l. their own

luork .

P,~rfo~ari~e, Objectives:

Learners will:

Primary Level Upper Elementary/
Middle Level

High School Level

.Demonstrate the level of
success through the response
of the facilitator.

.Demonstrate the level of
success th!ough self-
evaluation and audience

response.

.DemonRtrdte the level of
success through self-
evaluation. the facilita~or's
response and the audience

response.

Advanced Level

.Synthesize the various
responses and rework the

presentation.

A Closer Look:

There is not just one way to evaluate goal achievement. Feedback is received from many different sources.

At an early agc. this feedback is n1Ore subjective than objective. On a continuum. the beginning participant

moves fro111 the facilitator's response to peer and audience responses. As the participants become more

proficicnt, they reach self-evaluation, At the advanced level. the participants can take these various responses
and improve their presentations.
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Primary Level
Divide the class into two groups. Give each group a work to pe.rfornl. One

group takes the role of the audience. and the other group takes the role of

the perfonner. Each group receives and uses specific criteria for evaluating

the other group. Each group experiences both roles.

RELA TED QUESTIONS:
Were the goals achieved'?
What connections can each learner make to dance'?

Upper Elementary /Middle Level
Participants receive a certain task to be performed in front of a video

camera. After an evaluation process at the appropriate level, refme and
rework the task to improve the performance.

-RELA TED QUESTIONS:
Why is this experience significant'?
How did learners react to this and why'?

High School level
View a video of a professional work by a noted choreograf?her. Analyze

the work and pertonnance.
RELA TED QUESTIONS:
What are the principles." processe~ and ~tructures u~ed in.movement ~tudie~

and choreography'? .;
How are fornl and styre used in dance'!
Why is this experience significant'!

E15



THEATRE

What links can be made from this theatre experience to life?

.Do I identify Vlith any characters in this play?

.What themes in this play give me insight into my life~

.By perfornling, what do I learn that can be used in life?

.How does this reflect society'?

A work (~r art ,~.peah. to human need.\' and wants. Theatre art becomes meaningful when the experience can

he personalized,

Performance Objectives:

L~amers will:

Primary Level Upper Elementary /
Middle Level

High School Level

.Iqentify knowledge and
-skills gained from reading,

viewing, or performing.

.Compare and contrast
situations of characters to
their own lives and the lives
of their friends.

.Explore various characters
in a play. Incol]Jordte life
skills that help strengthen the
portrayal of the character.

A Closer Look:

Everyone can be more creative. Fluency, flexibility , originality and elaboration are developed to encourage
new creativity .When imaginative "play" is added to structure, it allows people to make connections to
differing aspecl~ of their world. New relationships result from the creative approach.
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Primary Level

In a play or book that the learners have read. discuss what characters
are most and least like. them. Have learners write a letter to one of
these characters asking questions about decisions the character .has
made. Then have the learners answer the letter as if they were the

character.
RELA TED QUESTIONS:
From what perspective do we view this theatre event'?
HQw does this affect my life'?
What criteria will 'be used It(:) describe this event'?

Upper Elementary /Middle level
Discuss the theme of a play assigned for class. Have learners translate the
theme into a philosophy of their lives. ~ave them' edit this philosophy to

one sentence and make a poster that states this philosophy" Place the
posters somewhere in the classroom-" Discuss the ideas with your class.
RELA TED QUESTIONS:'
What links can be made from this 'experience to i i fe'!

, How might we express what we understand? ,

From what perspective do we view this theatre 'event'?

High School Level
Ask the principal to .come to your classroom for a performance by the
learners. Explain to the principal what vaJuable skills have been gained
from' performance and evaluation and why .theatre is essential to the .

learnef5' education and lives. )

~LA TED QUESTIONS:
How do the knowledge and skills u.~ed in theatre assist us in lite'!
What links can be made from this theatre experience to Jitc'!
How does theatre change lives'!

Have learners do research in the library<?r interview persons in the
community .How have people benefited from the arts'! How can
learners use the art'i for future employment opportunities? Have the.
learners portray to the class successful persons in arts careers.
RELA TED QUESTIONS:
How do the knowledge and skills used in theatre assist people in life'!

What links can be made from this thea~tre experience to life'?
How does theatre change lives'!
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High School Level (c-ont'd)
In the newsp-aper, learners discovered an avant garde theatre group th'at
developed a new technique called "spect~," In this technique, the
leader- sets up the scen~ of a community problem. Then the leader initiates
an improvisation. The action is often stopped to ask the audience for1lew
solutions and to try o~t the new solutions. Spec~ are encouraged to'
become spect~, Consider why this technique could be useful in
understanding how others feel and in developing optional solutions.

RELA TED QUESTIONS:
How might theatre help people express what they understood'?
In what ways was the theatrical process effective'?
Why do we choose "this" rather than "that"'?

Advanced Level
The local school board has decided t{) efiminate one science position.
The position that will be eliminated is the last teacher that was hired,
The learl:\ers decide they don't wish to lose this or any other science
teacher in their school. One learner becomes the principal h{)lding a
discussion with the comnlunity .At any time another learner can tap
the "principal" and take his/her place. Learners ask question", about
his/her position and explore possible solutions to this prob1em.

RELA TED QUESTIONS:
What basic component~ are needed to appreciate and participate in a
theatre event?
What is this work trying to express'?
Does it achieve that'?
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THEATRE

From what perspective does one view a theatre event?

.What context would reveal this theatre event?

.What puI]Jose does theatre serve in a culture'?
~ How do culture and tradition shape theatrical structure and style'?
.How do audiences define a play's meaning'?

.
The meaninf!; ~f a work C!f theatre is closely tied to its time and place. To understand the work. we
investi,~ate its c(}ntext-the hi'ltorical and cultural events' surrounding it.

Performance Objectives:

Learners will:

Primary Level Upper Elementary /
Middle Level

High School level.

.Discuss theatre's beginnings
and development.

.Recognize inlportance "of
audiences in determining

meaning.

.Recognize relationships
between theatre and cultures

A Closer Look:

A work of art is shaped by culture and tradition. A play's fonn (structure) may'reflect the way a specific

society conununicates meaning before an audience or it may reflect what societies over time have come to
expect when viewing a particular art fonn. When thinking about style, we should look at different ways in
which a work of art communicates meaning as shaped by an individual and/or historical perspective. ,
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Primary Level
Imagine and perfol111 the ways theatre possibly began.

RELA TED QUESTIONS:
Why do we choose "this" rather than "that"?
In what ways does this theatre event reflect its time and culture'?

Divide the class into groups. Assign each group the ta.'lk of creating a

ritual celrbration based on class studies (e.g.; birthday, revolution,
Kwanz~ Day). Each group sh~res it'l ritual with the rest of'the class. Have

the class discuss the sim.ilarities and differences of each group's ritual.

RELA TED QUESTIONS:
How do the components of theatre express meaning'?
How might people gain a new understanding'?
What link.~ can be made from this theatre experience to life'?

Upper ElementarY /Middle Level
Use Lamb's "Tales from Shakespeare" to tell the story of Hamlet or
Macbeth. Compare how the play wa.~ received by audiences of the 16th

century and by audiences of today~ -
RELATED QUESTIONS:
From. what perspective does 'one view this theatre experierice?
In what ways does this theatre event reflect its time and culture1
What makes this theatre experience important?

Develop a visual time line to show major periods of theatre.

RELA TED QUESTIONS;
From what perspective does one view this theatre event?
How -does a learner's criteria compare to those\ of others'? -

How might theatre help people express what they understand'?

High School level
Acting companies often give voice to plays of social significance. Divide
the class into two acting companies and have each develop a philosophy.
and select plays to fulfill that philosophy. -Have each company defend the

plays it ha..1; selected ba..~ed on its philosophy.

RELA TEp QUESTIONS:
In what ways does this theatre event reflect its time and culture'?
What criteria might learners use to describe this piece?
Why do we choose "this" rather than "that"'?

Advanced Level
Have learners select two films to view. One film should be from the 1990s
and the other from a different time period. After viewing the tiln1S, discuss
differences in story-telling methods. Have the class explore possibfe
influences of the historical period over the way the film is made.
RELA TED QUESTIONS:
In what ways does this theatre event reflect its time and culture?
-From what perspective does one view a theatre experience?
In what ways was the theatrical process effective? .
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MUSlC

What does the music mean in the context of its time and place?

.How is musical interpretation influenced by historical contexts'?

.How is musical interpretation influenced by cultural contexts'?

ThE: mealri!1,f!, (J(apiece" (If:musi(' i,\' derived .{t°om its particular position in rime (h~'torica1 pelj'pecrive)

al1c1 place (cu}tura1 pei:\'pective)" Jvfu.\'ica1 e1emenl.5' are l~'ed 10 expre.ss spec!"fic idea.'i' which represent

(J('c£L\'i(Jn,\' (a haliJesr. a c(Jrtmati(Jl1. a weddin;~, a funeral) and emorions (parri(Jtism. 1()ve. ,fear, .;rJy) a.\'

~111'1I,a.\:li!;:{Jlli.e(1' lle.\"thefic reasl)/t\""

Lecirnerswill:

.-, -

-Primary Level-, - Uppe~ EI~mentary/ ,
MjddleL~yel

High School Level

;~ °Desc.ribe'tnsiriip16te.mlSc "J c ~ .

howcor11pot1eilts of music

are used incontext~ of tinle

and ,ila!-'e after listel')ing to

an ,example of m':lsic fronl

a different c.uI ture and time.

.0 es cri be:~isti nguish i ng
thar~cteristics of musical

styles tbat represent variou~
cultures,

, .-.c
.Iden~Jfy the muslcat- c :-:
characteristics of an -,

unfamiliar example of

music and classify by style.

Advanced Level

.Identify the musical.
characteristics of an
unfanliliar exanlple of'

music. classify by style,
and explain the music's
meaning in its time and

place.

A Closer Look:

Teachcl"Scan prornotc Icamer development qf cultural/historicalperspectiyes through
, : .exposure to a variety of music.

," ,. understanding aurdl chardcteristics in the music.

, .'.expre~"Sing the chardcteristics verbally. .
.: .making cornpari.')ons within and acros~. culture and tinle.

" '. .
.."': .an understanding ofthemusic.~, function in'its culturdl and historical context.
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Samp le Activi ties

Primary Level
Have leame('1\ generate a glossary of music tenns that tit

the exalnple being studicd.

Sample: fa.~t~slow -t~mpo -pre~to/largl)

loudl~oft -volume -dynamic~ .,

RELA TED QUESJ1ONS:

What skill~ or language are n~eded to participate in

performing and li~tening to music'!

Upper Elementary /Middle level. ..c

, ., .Using the earlier-developed vocabulary. listen to an
., '-: ,,' -.; ;. .::,..~. unfamiliar example of music from various cultures and

., ' .-.time andideQtify by style.

': ..RELATED QUESTIONS:
..; , ,. :..: ; What skills or language are needed to :participate in .

pcrfo111ling and listening to music'? .

.-.What does it mean in it') time an.d place'? , -.
...:, .:c ~ .What comn1on tre;ltmept of musica1 element.~ can be found
;, ;..'.;::"3;:..::..;::' " :..,:,.c.:~::'..::;:.~::,': " amongcvario~s stYles of music? ,: , : :~ -,~c~...: :~'.-

High School Level
-c c , c ; --

list~n to and perfornl ~epresentative examples- of mu..'ic from different:, ,'.:-,- " -
tip1es and cultur-es.,U!ii~g a:developedvo-c~bulary;discu.~sthe'us~s:oT '~
mu~ical:eleme~ts in t~e:...e.contposi~?ris:-""';'-:' ,.., ~:~ , "-:':;"::":':~:-:' -:
~ Oratorio Chorus f'The' Hallelujah 'Choni.," from Handel's "Messiah"} -',

, " .-~ English-,Madrigal (..Sil:!gWe and: Chant It"by -Ttiom~s~Morley) '., ::,. -

.Spiritual ("GoI:?owh:Mosesi')";- :;-- -:-c ,:: ,;-,;;- ' ',' .,;- -:-, " -::-

.Symphony ("Surprise Symphony':',by Haydn)' ' ':- ' ,- -; .' -, -: ;;0 '-

.Ballet (" Appalachian-Spring" by Copland)' , ---, , -,,- -

.Native American ("Origins" from "Cycles: Native Ame-rican Flute
Music" by Nakai: Canyon CR-614 Vol- 2)
.Jazz (a song by B.B- King)-
.Ragtime Music ("Maple 'leaf Rag" by Sco~ Joplin)
.Be Bop ("Donna Lee" by Charlie Parker) : c -
.(East) Indian (Sitar by Ravi Shankar) .: ,-- -" --

.Greek (PianoNocal -Yanni) -

."The Smithsonian Collection of Classic jazz:" (Revised), Recordings RC
033;P5t 19477 "'

RELA TED QUESTIONS:
Does the composition still have significance t~day'! Why'! -.
From what perspective is styte expre~sed.? -.., f
What connections can be made to other times, places and cultures'? ' " ,
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VISUAL ARTS

Why is this work important?

.What factors make this work important to us today'?

.What factors have been u.~ed in other times and places to
evaluate a work of art'?

.How have evaluations of particular works changed over time and
across cultures?

The lenj' through which one examines and evaluates artwork i.s' detelmined hy one '.\' experiences.
Throu,rshout hi.s'tOly work\' ~f art have been evaluated on the ba.\,is' ~r chan,'{ing criteria. Western
culture ha.\' often assigned al1istic value to works that .functioned in a different manner in their awn

culture. For example. ~t;ican ma.\'b have (~tien been appreciated outside their culture purely ,/iJr the
ah.'itract shapes they present. while within their culturejhe maj'b' selve a ceremonial pUlpOj'e. In
order t(J understand how our O\1i'11 perspectives are il!tluenced by our society. it ij' necessaly to
co11.\'idi'r the criteria qfather timej' and places.

Learners wi11:

Primary Level Upper Elementary /
Middle Level

High School Level

.Speculate on why a work of
art with recognizable popular
symbols is important to them.
.Recognize that other
cultures and times used oth~r
criteria to evaluate art.

.Investigate how a particular
culture evaluated a work of
art
.Explore some of the criteria
today's culture uses to
analyze art-

.Compare historical/cultural
criteria for evaluating a work
of art to criteria of their own

making.

.Evaluate a work of art from
at least two different cultural/
historical perspectives based
on historical investigation.
.Articulate the criteria that
today's culture uses to
analyze artworks.
.Interpret the historical and ,

contemporary value of an
artwork and predict the future
value.
.Explore how the ev:aluation
of a work of art has changed
over time.
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A Closer Look:

There are many reasons why the importance of an artwork changes over time. In the setting where it wa.~
created, its worth may have been a.~sessed on the basis of artistic criteria or it may have served an
educational or ceremonial purpose. By one set of criteria, a work may be valued exclusively on what it
can tell about another place and time. As the work is considered, one's scope is narrowed by limited

access to the cultural/historical background of the work. One's own criteria can be applied to the work to
see if it stands the test of time: but to arrive at an understanding of why the work stands, one needs to

learn ~" much as possible about the background of the work. When learners are a.~ked to exaJnine works

from a cultural/historical approach. they are provided with the means to better appreciate the world.

Primary Level
Look at a diverse group of objects and categorize them according to craft
or fine art. Justify each decision. Discuss the factors. such as possible
gender of the artist. function of the 'work. etc. that contributed to their

categorization. How do the categorizations affect the way one values the
works'!
RELA TED QUESTIONS:
What does the form of a work say about its context'?
What does it mean in its tiI11e and culture?
How good do the learners think this is'?

W~at connections can be made toothe! times, places and cultures?
How does art relate to life'?

Upper Elementary/Middle Level
Select a work of art from another culture that ha.~ mythological content
and research what this content means in that culture. Have learners write

essays discu.')sing how this work is important to that culture. Make a work
of art that represents a contemporary culture hero. How i~ this work,
important to today's cu1ture'!
RELA TED QUESTIONS:
How does art make meaning'!
What connections can be made to other times. places and cultures'!
What connection~ can each learner make to his/her own experience'!
How does art relate (0 lite'!

High School level
Choose a well-known work of art and make a survey of why people think
the work is important. Analyze the kinds of answers received. Can a list of
criteria be developed which has been used to evaluate the work'? Research
how the work wa.~ valued in its time. Discuss how the evaluation might
have changed over time.

RELATED QUESTIONS:
What does it mean in its time and culture?

How are learners reacting to this and why?
How does art make meaning'?
How good do the learners think this is?
What connections can be made to other tinles, places and cultures?
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DANCE

Cultural/Historical Approach

What connections can be made to other times, places and cultures?

.What societal conditions have affected dance'?

.How does dance reflect the concerns of socicty'!

.What universal concel1lS are addressed in dance'!

Educalinn iI~ dance i.\' impnrlant !f participant.\' are f() ?:ain a hrnad cultural and hi.\'lnrical per,\'peclive.
J?arlicipams eJYamine the role and meaning (~f dance in diverse .\'(Jcial. cultural Ql1d hi.\'tnri('al c(mte-\:f.\'
thrnu,!!;ha varie~1 (~f dance fiJI7n.\'. EJ\"perience.\. with dance (~f manv culiure,'i help parlicipanl,'i under.\'lal7d
their (Jwn cultural lives and those q/' ntJlel:s.

PerformanceObj ective

Learners will:

Primary Level Upper Elementary/
Middle level

High School level

oldentify thel;ol~ of danc~in

tbe"society .-' .-,
.Analyze social problems in
relation to dance and create a
movement study.

.Analyzehowdlince and'"
dancers have be~n portrayed
in different cultures and tinie

period.i;;.

Advanced Level

.Choreograph a dance that

explores social issues.

A <=loser Look:

Make personal. technical, cu]tural, historical. social. critical and emotional connectionR by experiencing.

analrzing. studying, perfonningand enjoying dances from .otner tinles, places and cultures.
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Primary level
After viewing different kind~ of dance from classical dance form.~ to ethnic
and folk darices.ldentify each dance fonn.

RELA TED QUESTIONS:
How can learners understand dance in various cultures and time periods'?
What connections can be made to other times, places and cultures?

Upper Elementary /Middle Levet
Exam:ine the relationships between clothing styles and dance techniques in
various cultUres.
RELA TED QUESTIONS:
How can 'learners demonstrate dance in various cultures and time period.~?

How can learners understand dance in various cultures and time periods?
How does dance convey meaning'!
How does dance enrich one's life'!

Show pictures of different styles of dance ( e.g.. MTV. ballroom. ballet and

street dancing) and discuss how those dances playa role in society.

RELATED QUESTIONS:
Wharconnections can be made to other times. placesa!:,dcuItures'? -

High School Level
Create a dance that illu-strates a contemporary culture- :

RELATED QUESTIONs:
How can learnerS demonstrate dance in various cultures and tin1e periods:{

How cap learners understand dance in various cultures and time periods?
How does dance convey meaning'? .-
How do people create and communicate through dance?

Observe and discuss a performance that portrays issues of society: for
example, .'Catherine Wheel," "PushComes to Shove," or "LanJ,entations;
Create a demonstration that explores one of the issues.

RELA TED QUESTIONS:
Why is this experience significant?
What connections can be made to other tinles. places and cultures'?

How does dance convey meaning'?

Advanced Level
Create a dance and costumes that reflect the dance techniques from a

different time, place or culture,
RELA TED QUESTIONS:
What connections can be made to other times, places and cUltures?

How might this experience be evaluated?
How are learners reacting to this and why'?

How does dance convey meaning'?
How dq people create and communicate through dance? .
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MUSIC

Are the basic elements of music used effectively?

.Is the music effective from the performer's perspective'?

..Is the music effective from the listener's perspective'?

.Is the music effect~ve fro~ the cr~ator's perspective'?

Similarity and variety in music are identffied b,v a comparison ofmusic 'SfOlmal components. Skill.l' in
~na~vsis. eyahlation and .I:lmthesis are important because jhey enable learners to recognize andpul"Sue
excellence in their mU.\'ical experiences; The.se ana{vtical skills QS.sist learners in understanding and

enriching/heir ~nviron~.enl.

leornerswjll

Primary Level
.

Upper EJementaryj
Midd'e leverc ,

HjQ,h Scrool Level

, " .." .
~-Deve~op vocab~'~ which

describes the various mu.~ic-, ., ., .
eJemeiitS/events;" ,c .

, ", '0 c .' ,

-Use bas1c mUSlCaV:, c
"vocabulary to descrige
musicat events; ; ,

.~ Analyie and: describe uses.

of the elements of mu.~ic .in a

given work that make it

unique. interesting and

expressive.

Advanced Level

.Describe how unity and
variety are .achieved in a
given work using specific
music teI111inology to describe
the musical events as they
unfold.

A Closer Look:

The teacher ~ill provide opportunities to enhance perception and analytical skills t;hrough.directed listening experiences. .

'.' ; .modeling a rich vocabulary of musical descriptors; , .,;:

,..; .~iving examples ofsounds9urces. ., ;.,
: ..' ' .allowing learners to manipulate the formal components ofmusic~ .,. .

:': .incorporating technology. ' : .:' .
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Sa~ple Activities:

Primary Level

Identify verbally. visually. and through movement musical elements such
as pitch. duratioriand loudness when pre~ented aurally.

Li~ten to and identify various vocal and instrumental Rounds using !-. 0'

trdditional and non-tra.ditional-te~s or label".
RELATED QUESTioNS:
What skill~/]angua~e~ are needed to participate in perfom1ing and listening

.'1 ..
to music . -.
How are the basic element.') of mu.."ic used creatively'?
Are the ba."ic element." of mu."ic used effectively'?
What is the merit of this music?

Upper Elementary/Middle levei ,

Denlonstrdte knowledge of the basic principles of music (meter. rhythnl,
..tonality) and their uSes in the .analysis of music.

.-RELA TED QUESTIONS: , .
, : .' ' , .What skills/languages are needed to partici.pate in perfornling and listening

High. Schoor Level
, -.-, , , , , c

Anal~ze and de~cribe ~ses"of~e;elements of ~usicmagivei1.work that

ma~~ iiuniqtJe. Mt~restmg:~nd.e.x:pr~ssiv,~. \.c:'c;:,:",-~,.-',:;.:.' :; ::..c,~c'

.,:,-e,:,::." ,',:,',":..
Make use of synth~sizers and computers to manipulate the t.one elements
of music such as pitch, du~tiori, volume, harmony ,timbre. tempo, rhythm
and texture. ,

RELA TED QUESTIONS:
Are the ba."ic element~ of music used effectively'?
How are the ba.o;ic elements of music used creatively'! ,
How well does this mu.~ic evoke a response'! ; ,
What is tpe value of this IJ1U~iC';'
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DANCE

Howam I reacting to this and why?

.What do I think. this work i~ trying to portray'?

.Is this dance relevant'?

.Fronlwhat perspective am r reacting to this'?

.Can r dance my reaction'?

There are ma~v ways in which a pel:S'()n can react to a work qf art, We may he ahle to determine meaning
f;oom a wnrk emnjionalry, ph,vsicaIly. intellectuall-vo Our reaction might include a .strong opinion. action or

illdifl'erfnLe.

Perform,anc~ O~jectives:

Learners will'

Pri~ary Level Upper Elementary I
Middle Level

High School Level

.fdentifytheilleaningof a

dance at the basic emotional;

physical or iI1tellectuallevel.

c
.-Create and perform a dance

-conveying an intentional

meanIng.

.Interpret the meaning of an
idea and create a dance to"
reflect that meaning.

Advanced Level

.Create and perforn1 a dance

that transfers meaning to

social or coffilnunity action.

A Closer Look:

The cUlTiculum J11USt provide oppoI1Uni(ies for participant~ to develop a sense of relevancy of dance to
humari experience.
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Primary level
Respond to a dance or dance phra..'le by selectirig an emotion from a chart

that illustrates different emotions.

RELA TED QUESTIONS:
How do individuals create and communicate through dance'?

What is being communicated'?
Why is this experience significant'?
How are learners reacting to this and why'?

Upper Elementary /Middle Level
Have learners select idea.~ of their own and create a moyement phrase that

will convey an intentional meaning.
RELA TED QUESTIONS:
How do individuals create and conmlunicate through dance'?What is, being communicated'? .

Why is this experience significant'?
How are learners reacting to this and why'?

High School Level
Have learners ~atch a partner's dance or movement phf'd.'\e and interpret

the meaning, The participants then transfer the meaning they inteIpreted
into a dance of their own.; Discuss these inteIpretations. ...:
RELA TED QUESJIONS:c .

How do individuals create and communicate through dance'!

What level of technique was achieved?
What are the principles, processes and structures used in movement studies

and choreogmphy?
What is being communicated?

Advanced level
Look at a variety of ,pieces'. After interpreting the meaning of apiece.
learners will transfer the meaning to their own work and connect it to the

larger community .

RELA TED QUESTIONS:
What are the principles, processes and stI1lctUres 'used in movement stUdies

,and choreography'?
How are learners reacting to this and why? ,
What connections can be made between dance and other fields of stUdy?
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THEATRE

Why do we choose "this" rather than "that"?

.Wha(qualities do we value in a theatre event'?

.How do the choices made affect the piece'?

.How are the elements of theatre used together to create
this production'?

.How does knowledge of a particular style or movement help
me to understand and appreciate" this work more?

.Are .these valid criteria for judging the work'?

Our background. e.xperience.\'. standards and pel:\,onal taste affect the criteria hy which choices are made

Performance Objectives:

learners will:

Primary level Upper Elementary /
Middle Level

High School Level

..Describe several different
styles of theatre. especially
those which challenge
conventional definitions.

Apply learners' evaluative
criteria to each of the styles.

.Detentline whether or not
the criteria are valid.

.Develop criteria for judging
theatre.
.Articulate how theatrical
elements used well together
help to create: style.

A Closer Look:

Evaluation in the arts is much broade~ than simply expressing likes and dislikes. It provides a forum for

analyzing, evaluating and reflecting on the art experience in order to understand it better or experience it more
.fully. A critique includes -positive' and negative comments as well as a place for questioniQg as it leads to
growth on the part of the observer and the artist. Thus; choices improve as mo.re. experience is gained.

In a classroqm, a simple observation such as "that play was great" can -be the start of a rich discussion.
Learners' discoveries need to be guided, allowing them to analyze and reflect on the experience. Learners will
then develop the necessary vocabulary to communicate and make choices using a higher level of thinking. Not
only willleamet:S become literate in the ~ and develop a critical eye. they will also develop skills which
can be u.')ed t!1roughout their lives.
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Primary Level
Divide the class into groups. Have each group perfonn ttle same scenario.
Discuss how .the choices made affect the .completed work.

RELA TED QUESTlONS:
How does a learner's criteria compare to that of others?
Why is.this good? ..

Upper Elementary /Middle Level
Design two different costwnes for Ohe character and discuss the criteria to

evaluate each one.
RELA TED QUESTJ.ONS:
From what perspective do'es one view this theatre event?
What-IeveJ of proficiency was achieved'!
What criteria will 'be used to describe this event'?

Show the class videos of two musicals from two different time periods.
Discuss the ~ifferences in style betwee? the two. Identify elements which

date a production.
RELA TED QUESTIONS:
How does .a learner's criteria relate to those of others?
What criteria will be used to describe this event'?
What level of proficiency was achieved?

Following a perfonnance, have a discussion of what wa.~ felt to be the
originaJ intent or message. Could the director have made different choices?
RELA TED QUESTIONS: -

Why is this good?
What' criteria will be used to describe this event'?.
What level of proficiency was achieved?

High School level
Ask the class to develop criteria to judge theatre. Show the class videos of
different styles of theatre. Have the learners apply their criteria.
Evaluate/deteririine the validity of the crite~ia.

RELA TED QUESTIONS:
v.,rhy is this good?
What criteria will be u..-;ed to describe this piece?

What responses are evoked?
In what ways was the theatrical process effective?
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VrSUAL ARTS

What connections can I make to my own experience?

.What factors do I use to evaluate works of art?

.How have experiences that I have had helped me to formulate
criteria for evaluating art'!

.How do my evaluative criteria differ from those of others'?

.How do 1 apply my eyaluative criteria to my own work'?

Resp()nse,\, to artw()rk valy according to the connections that can be drawn between the work and the
experiel1ceo\' or the viewer. In de.s'cribing artwork. viewers are qfien telling their own storie.s', .;u.~t a~ the
artist creating the work has told an individual stmy. A,~ people draw connection~ between the work and
their world. their critical re,~pon\'e i\' .folmed. The value viewers place upon a work will he detennined hy
the extent t(1 which connection.s' can he made.

Performance Objectives:

Learn~rs will

Primary Level Upper Elementary /
Middle Level

High School Level

.Demonstrate awareness of
the arts' connections to
elements of their lives.

.Identify the qualities of
works of art that connect to
their own life experiences.
.Compare and contrast the
life experiences that appear in
images with their own life

experiences.

.Analyze how their own
experiences influence their
critical judgI:nents about their
works and the works of
others.

A Closer Loo k:

To help learners foml their critical responses to artworks, we must ask them to do the same thing, to seek
out something in their experience that helps them to explain the artist's choices. It may be that their
response to a work is based upon the literal content of the work, or the story that the image represents; or
it may be that the colors or textures or other elements of the work evoke sensations that tie to their lives.
Once a viewer can make a connection, the work takes on personal worth.
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Primary Level
Choose a work of art that the learners can relate to strongly. Have them

write or tell a story or a poem that relates the work to some experience in
their own lives. Make a work of art about their experiences.

RELATED QUESTIONS:
How is each learner reacting to this and why'? .

What are the ways one can approach art'?

Is this good'?
How does art Tefate to life'?

Upper Elementary /Middle Level
c Have learners pick three works from their portfolio and develop a list of

criteria that each would use to evaluate these works. Compare all criteria

developed by the cla.')s.
RELA TED QUESTIONS:
Why is this work important'?
What are the ways one can approach art'?

Is this good'?
How does art relate to life?

High School Level
Find three or four wor~~ of art that deal with a similar theme or subject
but that come from different times and places, Have each lcarner pick the
work that he/she identifies with the most and explain why, Have each
learner write a letter to the artist asking questions about his or her work.

Research the artist and the time period and have leamers answer -their own
letters from the artist's viewpoint. Make their own works of art ori a
similar topic but from individual points of view.

RELATED Q~ESTIONS:
How are the learners reacting to this and why'!
What does it mean in it~ time and cu[turc'!
What connections call be made to other tinles. places and culturcs'! -
What connections can be made to my art and why'!
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VISUAL ARTS

What are the ways we can approach art?

.What are some of the ways art can be approached (i.e., form,
expression, function, connection to reality , etc.)'!

.What types of approaches have been used in various times and

places?
.In what ways do I usually approach artwork.~.?

Certain art .fOt1n5' Cat1 he difficult to undet"5.tand hecau5'e 9findividual phjlosophies ahout what art
should he or do. The challenge is to.find a variety qfways to approach the work. Various approaches
can he explored to help leat7let"S undet"Stat1d the work. A wQrk should not he di\'missed hecau.\.e it
challenge.\' our under.\'tanding.

Performance Objectives:

Learners will:

Primary level Upper Elementary/
Middle Level

High School Level

.Recognize a variety of
approaches to art-
.Explain how an approach
to art is connected to its
culture.

.Describe an approach to art
that differs from the
approaches most common in
their -own culture,
.Articulate their own
approach to art-
.Describe and analyze a
work of art from several

different points of view.

.DemonRtrate a knowledge
of various approacheR to
works of art ( example
approacheR: Does this work
look re-al'? (mimetic) What
is this object used for'?
(pragmatic) How doeR this
make you feel? {~xpressive)
What kinds of shapes can
you see? (formal)).
.Experience a variety of
cultural approaches to art.
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A Closer Look:

Often people have the idea that art must be beautiful to be art. If it is not, sometimes we are unwilling
to ask the questions. "Why might the artist have done this?" If it disturbs us then we lambast it or

give up on it. We lack the confidence in our own ability to understand the work. We need to give
learners confidence that they can talk about and come to understand a work of art that might not make
sense to them initially or might not appeal to them. A variety of approaches allows learners to revisit

artworks and grow in their understanding of art.

Sample Activities:

Primary Level
All of our communities have representatives from different cultures.
Identify your personal or conmlunity cultural heritage by talking to
family or COl1U11Unity members. Bring an object or work of art that
suggests that cultural heritage and invite a parent, grandparent, or

community member to explain the arts tradition. .

RELA TED QUESTIONS:
What c~nnections can I make to other times, places and cultures'?

What connections can J make to my own experience?
How does art relate to life'?

Upper Elementary/Middle level
Working with a variety of approaches to art and a variety of images,
group" the inlages according to the approach which you think suits the
image best {mimetic. pragmatic. font1al; expressive, etc.). Discuss some

of the images from approaches which do not suit them. How do th~

discussions of the images differ'?

RELATED QUESTIONS:
What connections can I make to my art and why'?
What does it mean in it'\ time and culture?
What connections can I make to other times, places and cultures'? Howdoes art relate to life? -

High School Level
Working with your own portfolio. write an essay describing your most
typical approach to art and select images from your own examples to .

illustrate your essay. Produce one of your selected artworks
emphasizing a different approach (formal or expressiveHhen examine
the original and the new work and compare and contrast the element.~
of the work.1; and the way the fon1} relates to the meaning. Does one

approach convey your meaning more effectively'?

RELATED QUESTIONS:
What is the form of what I am creating'?
What connections carl I make to my art and why'?
What does the foml of this v.'ork say about its context?

What are the formal elements of the work?

How does art make meaning'?
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THEATRE

What does tbis mean to me ?

.How- did I respond?

.How does the work help me look at myself in a I:lew way?

.How does life affect theatre? How does theatre affect life?
'. How does the collaboration between audience and performer

affect the creation of meaning in the theat:re'? -

Tlu.ough participation in and/or attending theat1.e per:formances. the,/earners discover how the experienceevokes .feeling.S' and emotions. .

Performance Objectives:

Learners will:

Pr,mary Level Upper Elementary/
Middle Level

High School Level

.Identify various levels of

meaning in a theatrical work.
.Articulate the various ways
theatre can lead to creative
self expression and personal

meanin~.

.Articulate the importance of
diversity in the making,
interpretation and evaluation
of theatre. ( e.g.. gender. muJti-
cultural and. nontraditional).

.Compare a liv~ th~atrical
experience with viewing a
filn1, listening to radio. orreading a book. ,

A Closer Look:

An arts experienL;e serves th~ viewer and doer at many levels. The process of making meaning through
aesthetic (philosop-hical) choices is complex: there are as many levels ofmeaning as there are choices. On all
levels, the processes involve di~covery, research, thoughtful consideration, experimentation and presentation.
Leam~~ consider meaning. and lack of meaning.
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Primary Level
Have learners pick a special moment from their lives. Imagine a picture of

this moment: With partners, create a living picture of that moment. Share it
with the clas~. Discuss what is happening in the pic~re. Describe how the

characters are feeling. Explain why certain conclusions were reached.
RELA TED QUESTIONS: .

What is thIs work trying to express? Does .it achieve that'?
In what ways was the theatrical process effective?

What responses are evoked:?

Upper Elementary /Middle level
View a video/film/production. Describe how it created meaning and form
Identify the various levels of meaning. Could this work help people deal

w.ith problems'! Explain.
RELA TED QUESTIONS:
H-ow might one gain a new understanding from a theatre event'?
In what ways was the theatrical process effective'?
What basic component,; are needed to appreciate and participate in a

thcatre event?

High Schoo1 Level -.
Choose an incident cOJnrnon to the participants. Divide into small groups
to discuss what happened. Have each group re-enact what happened.
Compare the pr~sentations. What was the saille or different? Why'?

RELA TED QUESTIONS:
What responses are evoked'? What. makes this theatre experi~nce valuable?

Choose an incident from the news. Re-enact the incident. Discuss how
interpretation might be shape~ by prejudice, ignorance or viewpoint.
Do the abov~ activities with a short story. Have members of the class think
of something very important that they need to say-a meaningful concept,a personal aesthetic choice. The choice may bethe,voice 'of a designer, .

director, perfonner or audience member. Create it using appropriate media.
In smaller groups reflect on processes that were involved. Add learners'
reflections to their portfolios. Re-evaluate these in six months. In large
groups, discuss the existence of variQU~ voiGes in the work.
RELA TED QUESTIONS:
What is this work trying to say? Does it achieve that'?
In what ways w~ the theatrical process effective? -

How does theatre change lives?

Advanced Level
As critic for The New York Times, have learners write a critique discussing
the v9ice of the director or designer in a theatrical work. Did it contribute
to or change what learners perceived to be the playwright's intent'! In
rating the critique, consider justification or vie~oint and completeriess.
RELA TED QUESTIONS:
What is this work trying to express? Does it achieve that'!
What responses are evoked? Why is this good?
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DANCE

What is m y response ?

.How does this work affect me?

.Why is this work important'?

.How does understanding emotions and feelings influence
a response?

'A variety of experiences in dance engage the emotions and intellect. Since people dance for a variety of
reasons, responses will differ. Awareness and identification of one's inner being reflects on the response to
dance. What the r~sponse is! is not as important as the awareness of the response.

Learners will:

Upper Elementary /
Middle Level

High School LevelPrimary level

.ResponQ to a selected
assigned activity . .Create a work displaying a

response.
.Respond'to a selected
activity through movement.

Advanced Level

.Create a work combining

responses.

A, Closer Look:

A variety of dance experiences engages the participant both emotionally and intellectually. Dance brings to
the surface emotions and feelings and allows participants an opportunity to recognize their response and
express it both verbally and through movement
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Primary Leve1
The facilitator plays a piece of music tllat would evoke some kind of a
response. The participants respond and express their responses to the piece

of music.
RELA TED QUESTIONS:
How do we create and communicate through dance?
What is being communicated?
How does dance convey meaning?

Upper Elementary/Middle Level
Select an approved accompaniment and create a danc-e that expresses

response to the accompaniment.
RELATED QUESTIONS:
How do we create and communicate through dance?

What is being communicated?

How does dance convey meaning?
How does dance enrich one's life?

High School level
The facilitator assigns a response to the participants. Create a dance that

reflects the assigned response.
RELA TED QUESTIONS: -
What are the principles. processes and structures used in movement studies
and choreography? -' , -

What is being communicated? ,- ,

What connections can one make to dance?

Why is this experience significant?

Advanced Level
Create a dance that communicates an emotional response. The selected
production enhancement should also reflect a response.
RELATED QUESTIONS:
Why is this experience significant?
What connections can be made between dance and other fields of study?
How would a person evaluate this experience?
How are learners reacting to this and why?
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MUSIC

How does music relate to life?

.How does this music make connections to life'?
~ Does it connect to my life? .

.Who might feel connected to this music'?

.What message/feeling is generated by this music'?

M1L\,ic. a.\, with all(~rtheartJ.. can be viewed as a portrayal of the .'tension and rele~.e ..phenomenon that
is a part (~r I~re.~. eJ\"pe~.iences. Learnel..\, begin b.v ident~/jIing the expressive elements q{ music. Through
pel:f(Jrming and listeninf?; to mUj.ic. learnel"S discover how the music r~f1ects sig:rz~ficant eJX'periences that

eyoke l'eelin.gs and ~motion~.

perf6rrria:i\cec~' 0 bj ectiv es"

le9rners will:

c ., .

Primary.J.eyer Upper Elementaryj ~1." rc
Middle Lev~1 "; ,-:-.

High ~chool ,Level

.
.Describe how the expressive
musical elements reflect life -

experiences.

-.' c
o'Jdentify the expressive :

mus.ical elements i~ )ive. or:
'recorded music. -

.De-scribe how the expres..~ive
musical elements reflect the
feelings Of characters in
program music.

Advanced Level

.Select or create a musical

~ork that relates to rhe

learner's life and describe the

relationship.

A Closer Look:

Teachcrs'can pronlote ,aesthetic understanding through
-.exfJosing leamer:s to music which exemplifies a wide variety of.moods..modeling a rich vocabulary of musical descriptors. -

.-fostering ,an en,vi~onment that encourages learners to reflect on the connections between
, niu.'iic and life. --' -
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Primary Level
Listen, .sing or playa piece of music. Ask learners to map the contour of

the melody and to represent visually the changes cin 1oudne.ss which they
hear. ., -

.
RELATED QUESTIONS: ..' .' , How do the skills/language communicate? '. ." c ..,

How does this music relatetri life? ' , ;:;',:;,: ;: ' .,

Upper Elementary/Middle Levet- -' -'-, '- -'. c , .,: ;' , .:' -,
, Select a piece of music whichtelIs'a story: e.g.. ..Till Eu'ensplegel's Merry

-.-" :c Prank.') by StrdUSS." Ask leame~ to disc~s!\ how the choice qf instruments.
,.. .c ; ., '.' '.tempo, etc, i.!\ reflective of the chardcters.c ' 'c- ;.c ,

, RELA TED QUESTIONS: , ., ,

.: : ..-:".'.-:,' c How are the senscs included in response to mu!iic'! ' .

.':.. ,-How .well does thismusicev.oke arespun!ie'!.
., ;,.: ..What connections can be made ropcT!ionar experience?

High School Level
Have Je~mersselectshortse~1)eQtsQf n~usic to tell~~b9l;1t ,S?~~~~.ingi

tha~ happenedto"t~eni,te~e~tly:(an'a.thl,etic -victory 'q(d~fea." , ., ." , ."
with their brother orsister:e~c)~cHave eachleamer putthesegm~nt"..., -, " c , -
tQgether; o~ "an a~dio.tapecto telr ofhi~het experience~::J :.: :,'.. : -", ,'~"-

., -, ., , -.,,' .,

, ,
Using technology.cre~te,ac~mpositi~n,which ,wquld ,.~~lp future\

~~tA~~~
Howdoe~ musi,c relate~othe,individUal?:0,:, ': '~oo,:', ";.oo::~':::o'

, ' 0What connections can be made to-opersonal experie~ce'?- -0 ~, ' "
c

What connections can be made to other times, placcs and cultures'!

How does thisimusic relate to life:? : ,
What does it mean in the context of it~ time and place'? .c
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Visual arid Performing Arts Education and
The High Performance Learning Model

A Quality Arts Education will grow from a quality education plan. Nebraska schools have been both
challenged and engaged in the issues and activities that can pave the way for school improvement and
education change. One of those important challenges ha.'i come from the High Performance Learning Model.
The Nebra.~ka Department of Education model calls for a high level pf perfonnance for students that goes
beyond specific ICcaming in cootent areas. Eight domains of perfomlance for student leainit:lg are featured in
the center of the model.

S~hools can elicit high pcrfornlance from all studenl~ through acGepting and planning for three main areas of

responsibility: Quality , Equity and AccQuntability .

The three sides of the model are goals. The strategic planning proces~ lays the groundwork for iinplementatiou
of the goals; while the con1111unity prov.ides the context in which planning, process, goals, content, mission,
and finally el11powennent occur,

The High Performance teaming Model is a model for arts educatiol) through the frameworks in the Visual
and Perfomling Arts. Teachers of all kinds-music and art specialis1;&, elementary ,middle school, junior high
and senior high teachers-.,-wlll bring the model together by choosing the best practices in Frameworks to plan
meaningful curriculum for students. When thiS is done, Fratnework.~ and the mod~l will have life and meaning.

.(High Pert'pnI1anceLearning Mode!.DATELlNE EDUCATION, September, 1991)
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BUILDING ON A FOUNDA TION

PARTNERSHIPS

II

.Schools, Communities and Fa'milies caD be
partners for change. A broad partnership of
individuals from across Nebraska helped to shape
the framewQrks in art.~ education. One important
role of the school is to continue to reacn O\lt to
families. to the cornmuni~ ' and to communi~

resources to engage in dialogue about whattf1ey
believe is important for Nebra..'\ka children and
youth to know and to do in the arts, " ,

.Arts and cultural organizations can playa
significant partnership role in K-12 education.
But in order to have an i~act beyond that of
"enrichment" or "el)tertaininenl" a vital collabora-
tion must be formed between the school and the
a~ communi~ .The actual performance or art
exhibit that ~e student views is only one part ofa

learning experience.

When presented &5 a regular and frequent part of

learning, the art.~ can provide a °myriad of answers
to the age old question: "Wh~t diq you do in
schO91 t<?day'?" ° .° .0,
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BUILDING ON A FOUNDA TION

What does II Quality" mean in
~isual and peJfQrming,arts ,

education? ,

Qualit:.v alts educafion M. d~fined and intelpreted

hyeach 5'ludent. educator. and com11iunit:.v member
in a vely pel"Sonal way. For ihe.fil"St time. educa-
tOl:\' have come ~ogether to t.each consensus and
wlite national. ."late and local.,,!andards ~f excel-
lence .for art." education. Their work r~fl~cL" the
best thinking of educatot:\" who have dedicated
them.\"elves to arts education and to the .\"tudents

they t~ach.

.Qualjty standards have been described in the
National Standards for Arts Education. They
were developed by the Consortium of National
AI1.~ Education Associations. The standards de-

scribe what every young American should know
and be able to do In theAJ1..~. They identify impor-
tant content and achievement standards for the
disciplines of dance. music. theatre '4Dd the vis1,lal
arts.

.The purpose of the Frameworks in Nebraska
is to give further assistance to Nebraska

schools. Franleworks is intended to.show how the
National Standard~ for Art~ Education can be
translated into i.deas that have the poWer to
strengthen content and instruction inalt~ education.
In this document you will see con.~iderable use. of
questions. approaches. and concepts. We believ~
that high standards can be me( by address1ng each
art tornl through questions-,-questiQns that Jead to
critical thinking about substantive content in dance,
theatre, music and the visual arts. Questions create
active learning models that help student'l discover

, .
solutions.

In short. the approaches and processes one learns
in the arts can .

.lead toward quality learning experiences

.provide much-needed alternatives. and

.offer engaging connections to other
leamiQg for students. , ,

Quality arts educatiQn will conlinue 10 be defined by the

best practices that each observe. It must al~o continue to

be int()rQled by il11p<)rtant initiatives ot- the,national:

state and 1()Cal levels.

We invite you to continue' to ask the question,
"What does 'Quality' mean in visual and per-
forming arts education?" for your students,
community and $chool.
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Technology will also provide a major way to make access a reality.
Both teachers and student.. can use the Internet to communicate with
others in the state. nation or world. Cultural and personal isolation
can be dissolved by participating in variou news groups or bulletin
boards where people from all over the world communicate abour the
art~.

The following ideas about access
are central to these Frameworks.

Acces.\, to art.\' education programs Is

a right. not a pt:ivi/ege.

Access doe.\, not imp~y speciat or

.\,eparate; acces.\' does demand that
all have an equal opportuniJ;jJ 10

participate.

The [ntemet gives us a way to continually improve the Friinleworks,
a.~ school district~ and teachers write curriculum that includes new
approaches to the equity issues-raised here.

Even though evefy .student cannot

participate equal(v. eve'Y()1Ie can be
treated individually.

Ready access by teachers to "best practices in arts ed~cation

curricula" can become a reality .Ready access by students to
outstanding museum collections from the Louvre, the National
Gallery of Art in Wa.')hington. D.C., and the National Gallery of Art
in London. is already available through the Internet Soon, Nebffi$ka
art collections may be digitized and made accessible through Intern.et.

.Truly. technology can bring the world to our dporstep. allowing
everyone to experience the visual and perfonning arts in new ways:

A major objective q( Frameworks is
to promote positive attitudes toward

making the arts available for all
children and young people.

Th~se ideas reflect th~ comments of presenters at

"Access to the Arts: Beyond Compliance," a

meeting of the Mid-America Arts Alliance, sup"

ported by the National Endowment for the Arts.

The meeting was held July 25-27, 1994, at Over-

land Park, Kan Presenters includ~d Judy ('Iouston,

Bruc~ Fowlkes and Scott Sand~rs.

Computer technology also offers exciting approaches to music
compo~ition, marching fonnations, set design, choreography and
commercial art and de~ign: All Nebraska students need equal access
to these important learning tools.

Finally. making a quality arts education accessible to all Nebra.~ka
schools and col11111unities. in spite of the geogrdphy ofNebra.~ka that
sometimes i~oLates and separates. is a. challenge that Frdn1ework..~
addres~es. There is an important role for many state agencjesand
organizations to play in helping make equity and full participa-
tion in the arts a reality in Nebraska schools. Many Nebrdska
agencies. performing arts organizations and muse urns have st~tewide
outreach programs that will bring trdveling exhibits. artists anQ
pcrfom1ances of all kinds to our schools and communities. A list of
those state xesources is in the bibliography.
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The National Standards-for

Education in the Arts

.National Standards in the Vi~ual and ~erforming Arts help to frame cQnversations abC)ut what is

important. on March II. 1994, National Standards in the Arts were presented to Secretary of Educatiol:\ Riley
in the U.S. Office of Education. The arts. which had previously been omitted from the America 2000 Nationcil

Education Goals. were now part of the Goals 2000 program. This addition of the art') to national policy has
made U.S. Office of Education funds available to support projects ~uch as this. the Nebraska K-J2 Vi~ualand
Performing Arts Curriculum Framework.') project.

.The Nebraska K-12 Visual and Per!orming Arts Curriculum Frameworks presents a resource that
complements the standards. Frameworks gives vivid descriptions o(inquiry .content and process in each art
discipline. Arts education- specialists and elementaxy and secondary teachers cap use th~ Framewor~s as
ex~mples of s~ndards and sample performances for studen~ in all arts discipline5i.

.The National Standards in the Arts challenge us to aim for higher goal~ for-all students in th~ four
art forms of dance, theatre, music and ,:isual arts. Al) states are being ~ncouraged to examine the standards
and to use them when developing curricula in all four arts .disciplines~ Our counr,ry-aQd state face a major
challeQge in implementiQg standards aIld frameworks. SiQce daIlce and theatre are not co~nonly offered as
content areas in school we are compelled to look for alternative ways to offer the enriching, enabling content
and processes from all four art fonns. -

Ordering Information

"National Standards tor Arts Education." What every young American should know and be able todo in the arts. ISBN 1-56545-036-1;
MEN.C !o1ock #1605. CO~1 of$15. Write to MENC Publications Sales, !806 Robert Fulton l)rive, Reston; VA 22091. Credit c1lrd
holders may <;all 1-800-828-0229. -

The Arts Education Assessment Framework tor the 1996 National Assessment of EducatiOlla! Progress w~-;approved j)y the.National
Assessment Govenling Board on March 5, 1994. Developed for the National Asses.-;ment Governing Board under Conlr:dctnuInberRN
92167()()1 by the C.ouncil of Chief State School Officers with The Council tor Basic Education and The College Board. FundiJlg tor
this contrdct was provided by the National Endowment tor the Arts, ill collabQrdtion with the Getty Center tor Education in ihe Arts,
a program of the I. Paul Getty T~~1. Cont~ct t\1e National As.-;essmenrGoveming Board at II()() North Ci!.pitoIStreel, N. W:' Suite 1125,

Wa..-;hington. D.Cc 20002-4233.
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Prairie Visions: The Nebraska Consortium

for Discipline-Based Art, Education

.Since 19R9, the N~brd.~ka Consortium for Discipline-Based Art Education (DBAE) has provided a unique
professional development program for art specialists, educators and representatives of arts 'lig.encies and
educational organizations. Discipline-Based Art Education int~gratesthe making of art with aesthetics, art
history and art criticism. Art is presented and. learned through the perspectiye of these four disciplines:

.The heart of Prairie Vi.sions is an innovative, musewn-basedSummer Institute designed for school district
and community teams and individuals with any level of art background. The two-week hands-on Institute
enables participants to experience DBAE in action, and to e~plore ways they can use DBAE in" their own

cla.~srooms. mu.~eums and communities..

~ Prairie Visions develops leaders wh.o bring to their distri~ts a broad understanding of educational refonn
i.1;sues. Prait:ie Visions is committed to addressing issues.ofcultural and gender equity in all program aspects.
Participants are catalysts for change in arts education in their r~spective, communities and in the larger
educational arena. ' ~
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